FIRST-YEAR INTEREST GROUPS 
ANNUAL REPORT

2009-2010 Academic Year
BACKGROUND


The development of the First-Year Interest Groups (FIGs) Program was a response to recommendations that the university develop a first-year seminar experience as one way to improve academic performance, student retention, and multicultural understanding for new first-year students.  The fundamental mission of the program is to enhance first-year student learning through the development of learning communities that foster academic and social connections.  The program attempts to

· Provide diversity education for participating students;

· Contribute to general education goals and learning; and
· Offer integrated learning across cohorts of classes.

The program is accomplishing these goals: participating students have become actively engaged in the intellectual life of the university, have developed connections with faculty members, have formed strong bonds with other students, and have experienced some elements of diversity education through FIGs.


The structure of FIGs emphasizes faculty involvement, curricular integration, and social connections among students. Each FIG enrolls a small group of students (maximum of 20) co-enrolled in three linked classes, including, in many cases, a course that fulfills the general education requirement for ethnic studies.  In recent years, most FIGs have been based in residential “neighborhoods,” with some FIGs open to all first-year students regardless of where they may be living.  Each FIG is led by a faculty member who teaches the core “synthesizing” class and who integrates appropriate material from the two “linking classes.”  In addition, some FIGs also include service-learning opportunities, extending the out-of-class experiences of students into the surrounding community.


In the fall of 2001, four pilot FIGs enrolled 75 students. Since then, the program has grown.  The original goal was to have 30 FIGs options available.  In the spring of 2009, the Board of Regents, at the request of Chancellor Biddy Martin, adopted the Madison Initiative for Undergraduates, which is meant to fund improvements in undergraduate education at UW-Madison.  Among other benefits for students, the initiative is meant to create “more opportunities for interaction with faculty” and support “curricular and pedagogical innovations.”  The director of FIGs submitted a proposal to the MIU committee, asking for funding that would support the expansion of FIGs.  The proposal requested funds that would increase the 50% FIGs coordinator position to 100%, add a one-third PA position, and support the growth of the program so that, by 2011, up to 60 FIGs options could be offered each year.  That proposal was accepted, and the program is growing on schedule.  For Fall 2010, 45 FIGs options will be available.  In addition, there are plans to pilot five or six spring options for the Spring 2011 semester, which would bring the total number of FIGs for the 2010-2011 academic year to at least 50.  The following tracks the growth of the program:



Fall 2001
 4 FIGs

  75 students



Fall 2002
13 FIGs

256 students



Fall 2003
24 FIGs

470 students



Fall 2004
25 FIGs

480 students



Fall 2005
24 FIGs

435 students



Fall 2006
28 FIGs

508 students



Fall 2007
28 FIGs

534 students



Fall 2008
29 FIGs

539 students



Fall 2009
32 FIGs

598 students



Fall 2010         45 FIGs

880 students anticipated
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Part of the mission of FIGs is to support diversity education. Besides offering numerous FIGs that have themes connected to various diversity issues (including race, ethnicity, disability, gender, and sexual orientation), the program has developed partnerships with campus programs that support targeted student populations, reserving spaces in FIGs for students who are part of the Academic Advancement Program, the TRIO program, the Summer Collegiate Experience, or the First Wave.  The result has been a steady increase in the numbers and proportion of student of color enrolled in FIGs. In Fall 2009, the enrollment of targeted minority students in FIGs reached 30%, while that population represented just 11% of the freshman cohort.
 The program is primarily supported by the College of Letters and Science, and during the first two “seasons” of operation, all of the FIGs were led by L&S faculty.  However, one goal of program planners has been to expand campus support of FIGs, and the FIGs Planning Committee actively solicits proposals from faculty outside of L&S.  As a result, the program has collaborated with schools and colleges across campus.  By Fall 2010, all of the schools and colleges offering undergraduate majors will have participated in FIGs; in addition, the School of Medicine and Public Health will again be represented, as will the Great Lakes Bioenergy Research Center, which will sponsor a FIG on bioenergy and sustainability as part of its educational outreach mission.
FIGs Assessment Plan for 2009-2010

The mission of the First-Year Interest Groups  (FIGs) program is to enhance first-year learning through the development of community by fostering academic and social connections.  The goals of the program are

· To support diversity education for participating students;
· To contribute to general education goals and learning;

· To contribute the development of living/learning communities; and

· To offer integrated learning across cohorts of classes.  


In addition, the FIGs program has developed learning outcomes related to knowledge acquisition and to intercultural understanding and effectiveness. These outcomes are described in terms of objectives, specific student experiences, and measures of success.

Student Learning Outcomes
Knowledge Acquisition

Objective 1: Students will learn to see interdisciplinary connections.

Experience: Professors teaching FIGs seminars will attempt to integrate content from the two “linking courses.”

Measures of Success: Data will come from end-of-semester student surveys as well as faculty surveys and interviews.
Objective 2: Students will enroll in a cluster of three courses that share a theme and some related content.
Experience: Students will participate in a learning community based on enrollment in related courses. Selected course assignments may emphasize interdisciplinary learning approaches.

Measures of Success: Data will come from end-of-semester student surveys and 
focus groups, surveys of graduating seniors who had participated in FIGs.

Objective 3: Students will value interdisciplinary approaches to learning.
Experience: Enrollment in courses with common themes and related content, completion of assignments that emphasize interdisciplinary approaches, and participation in study groups will support the value of an integrated curriculum

Measures of Success: Data collection will include surveys of students at the end of their FIGs semesters and also surveys of former FIGs students as seniors, prior to graduation.
Intercultural Understanding and Effectiveness
Objective 1:  Students will learn the importance of building strong learning communities.

Experience: FIGs orientation will emphasize the importance of group learning and the effectiveness of study groups.

Measures of Success: Data collection will include surveys of freshmen, focus groups, surveys of graduating seniors who had participated in FIGs, and comparisons of GPAs and retention/graduation rates of FIGs and non-FIGs students.

Objective 2: Students will enroll in course clusters that support diversity efforts.

Experience: Most FIG clusters include courses which include diversity content, with topics that include race, ethnicity, global awareness, gender, sexual orientation, disabilities, and socio-economic status.

Measures of Success: Data will come from an examination of the topics of FIGs

seminars and courses purposely linked to FIGs.  We will also measure the number and percentage of students from targeted minority groups who enroll in FIGs.

Objective 3: Students will value social connections made in FIGs and the value of participating in a learning community.

Experience:  Student participation in small enrollment courses and in study groups will reinforce the value of group learning.

Measures of Success: Data will be gathered through student surveys and focus groups as well as through faculty interviews, surveys, and focus groups.
FIGs will continue to be assessed and evaluated in a number of different ways for various purposes.  On one level, “formative assessment” measures will be implemented to obtain information that can be used as feedback to improve and to fine-tune program processes and procedures.  The program interacts with a number of campus stakeholders, and each constituency will be asked to provide feedback as to the level of satisfaction concerning those interactions: 

· Faculty teaching the “synthesizing course” in each FIG will have multiple opportunities to provide input:

· First, they will be asked to provide written feedback early in the fall semester to determine if there are issues that need to be addressed early. 

·  In addition, the FIGs director will organize a meeting of FIGs faculty early in the fall semester to “touch base” and hear any concerns.  FIGs faculty will also be invited to express their concerns, make recommendations, or provide feedback informally to the program director at any time. 

·  Faculty will also be contacted shortly after the fall semester and asked to offer their input, recommendations, and general assessment of their FIGs experiences.

· A focus group of FIGs faculty will take place early in the spring semester and will provide one more venue for assessing faculty experiences with the program, its staff, and its students.

· Residence life staff play a critical role in the marketing of FIGs and in the logistical support of the FIG faculty and student learning communities.  The FIG director and coordinator will solicit informal feedback from appropriate residence life personnel throughout the year to make sure that processes, procedures, and interactions are efficient and “painless.”  Residence life staff will also be invited to meetings of FIGs faculty to provide feedback on activities that have been planned in collaboration with faculty and to provide information on how faculty could make further use of available resources.  
· Library staff have played an increasingly important role in assisting FIGs faculty and students through classroom visits, special workshops, the creation of course-specific research guides, and individual assistance.  The FIGs director will meet with library staff to obtain input on how library resources are being accessed by FIGs faculty and students and to determine ways in which library staff could provide greater assistance.  Library staff will also be invited to FIGs faculty meetings to discuss services being provided and to encourage faculty to take advantage of library resources.

· Students enrolled in FIGs are primary stakeholders, and their satisfaction and recommendations will be solicited in different ways.

·  In November, independent facilitators trained and supervised by staff from the Office of Quality Improvement will conduct focus groups of current FIGs students for the purpose of gathering information regarding their impression of the program, its goals, their courses and professors, and their transition to the university.   The primary purpose behind having two focus groups is to confirm findings. The focus groups will allow for FIGs program planners to learn of any student concerns and to be able to recommendations for the improvement of the program.  
·   In addition to the participation of students through focus groups, all students in FIGs will be asked to complete a satisfaction survey toward the end of the semester.  FIGs faculty will be asked to administer the survey during their classes in an effort to reach as many FIGs students as possible.  The survey will ask students to rank aspects of the program and their experience on a Likert Scale; they will also have the opportunity to respond to open-ended questions regarding their FIGs experiences.  Having both quantitative and qualitative measures will provide a richer picture of students’ responses.

· In the spring of 2010, the sixth cohort of FIGs students is scheduled to graduate.  In order to determine how their FIGs experiences may have influenced their years on the UW-Madison campus, surveys will be conducted during the spring 2010 semester.

     Another level of assessment of the program will be a “summative evaluation” which will attempt to determine if the FIGs Program is accomplishing its ultimate goal of improving student achievement and retention.   This level of evaluation will focus on the profiles of student cohorts (comparing profiles of FIGs students with those of the cohort of first-year students they entered with), and will gather data on grade point averages, numbers of credits earned, continuing enrollment/retention, and so forth.  Specifically, the following data will be collected and analyzed as part of the evaluation process:

· ACT scores (comparing FIGs students to their “non-FIG” peers)

· High school class rank

· High school grade point average

· Cumulative grade point average at the end of the fall and spring semesters at UW-Madison

· Comparison of cumulative grade point averages of FIGs and non-FIGs students by ACT score

· Gender (percent of males/females compared to cohort profile)

· Ethnicity (by percent, compared to cohort profile)

· Continued enrollment

· Graduation rates comparing FIGs and non-FIGs students, including comparisons of graduation rates of targeted minority students

Student persistence will be part of the program evaluation, so retention and attrition rates as well as graduation rates of all FIGs students will be part of the evaluation. 

Providing an “integrative teaching/learning environment” is one of the goals of FIGs.  Achievement of this goal has been difficult to measure; focus group questions have been the primary method of getting at this information, and while anecdotes and student perceptions have been helpful, there are no empirical data to measure the success or failure of the program to achieve this goal.  Attempts to assess levels of “integrative learning” in FIGs will be a new component to the program assessment.
With the addition of MIU funding, the reporting on the increase in the number of FIGs options, the numbers of students served, and the success of pilot options in spring semesters and for upper level students will be especially important.
ASSESSMENT RESULTS

Student Surveys and Focus Groups


Students continue to report that they have appreciated their FIGs experiences on several levels.  They have reported that being part of a FIG eased their transition to university life and that they made close friends more easily. They valued the connections they were able to develop with faculty, and they especially appreciated the out-of-class events that some FIGs professors organized.

In several of the FIGs that focused on ethnic diversity issues, students commented on how much they learned.  One aspect of FIGs at UW-Madison that distinguishes the program from similar efforts at other universities is the emphasis on the “integration” of course content: the professor teaching the core class in a FIG makes a concerted effort to integrate or synthesize material from the two linking classes.  Many students commented on “the amazing overlap and correlation” when professors were able to integrate course content among the linked classes, and the majority of students found that this was an important aspect of their FIG experience. 


In the survey administered to FIGs students at the end of the Fall 2009 semester, students indicated that helping them making the academic transition to UW-Madison was one of the greatest achievements of the program: 76% agreed/strongly agreed that FIGs aided in the academic transition.  Students also appreciated the academic aspect of FIGs: 82% indicated that they “felt intellectually challenged by [their] FIG classes.”  Most students, 83.7%, agreed/strongly agreed that they “would recommend FIGs to incoming freshmen.”


This year’s end-of-semester survey included more questions about the quality of teaching in the main FIG class.  Students clearly appreciated the faculty who taught the FIG seminars: 92.5% agreed/strongly agreed with the statement, “The instructor of my main FIG class displayed enthusiasm about the course material”; 80.6% agreed/strongly agreed that their instructors communicated course materials effectively and 83.7% agreed/strongly agreed that they were quite satisfied with what they learned from their main FIG class.  

One of the strengths of FIGs is that students are encouraged to explore academic disciplines and topics in courses which they would never have otherwise been enrolled.  Many of the FIGs seminars are custom-designed by the faculty and would otherwise not be offered (e.g., “Sex and Gender in 20th Century French Literature,” “Medical Imaging,” or “The Psychology of South Park”); others are relatively obscure course titles that most freshmen would tend to avoid (e.g., “Beginning Yoruba,” or “Survey of Japanese Literature”).  Yet these FIGs were all enrolled to capacity. FIGs encourage students to “take risks” by enrolling in courses like these: 80% of the 2009 FIGs cohort agreed/strongly agreed with the statement, “My FIG included at least one course I would not have taken if it had not been part of the FIG.”
In terms of improvements, students strongly urged planners to create more FIGs and to continue to increase the diversity of academic disciplines represented in FIGs.  Students said they would encourage more FIGs relevant to specific majors and interests (education, business, engineering, biological sciences, health, and so forth).  

In surveys and focus groups, students indicated that their learning was enhanced when the faculty teaching their various FIGs classes collaborated.  At the same time, they indicated that even more collaboration would have been helpful; students suggested that the faculty of the three courses in each FIG should meet regularly to plan and coordinate class assignments and out-of-class activities.


  Students reported that they appreciated out-of-class experiences – workshops, guest speakers, films, exam-review sessions, meals, etc. – that were part of their FIGs. In response to the open-ended question asking for any “highlights” of the FIG experience, students frequently referred to movie nights, study groups, field trips, evening lectures, and other sorts of events. In some cases, the FIGs faculty organized these events; sometimes social events or study groups were organized by the students themselves without any faculty assistance or participation.  In the focus groups, students recommended strongly that FIGs faculty be involved in helping students make initial contacts with each other and help organize out-of-class events and gatherings, such as study groups.
ACADEMIC PERFORMANCE


While FIGs students have been enthusiastic in their expressions of satisfaction with the program, their academic achievement demonstrates that the program has been successful in that arena as well.  It is important to note that many students initially enroll in FIGs because it “makes registration easier” or could “provide an opportunity to make friends.”  Nonetheless, FIGs students have outperformed their peers each year in terms of cumulative GPA at the end of the first semester.  This is despite the fact that the academic profile of FIGs students continues to indicate that they come to UW-Madison less prepared than their non-FIGs peers.  Each FIGs cohort has a lower composite ACT score than the non-FIGs cohort, fewer FIGs students graduate in the top 10% of their high school class than do their non-FIGs peers, and more FIGs students are first-generation college students.  
However, as the FIGs program has grown, the differences between FIGs students and their non-FIGs counterparts are not always very distinct.  For example, in Fall 2009, the composite ACT for FIGs students was 28, while the composite ACT for the freshman cohort was 28.1; 40% of the non-FIGs freshmen graduated in the top 10% of their high school class, while 35% of the freshmen enrolled in FIGs graduated in the top 10%.  (Appendix A)
However, FIGs tend to enroll a greater proportion of first-generation students (24% of FIGs vs 17% of non-FIGs) and targeted minority students (30% FIGs vs 11% non-FIGs). By these standard measures, FIGs students would seem to be less prepared than their non-FIGs peers, and therefore they should perform at a lower level. However, the average cumulative GPA for FIGs students after the first semester was 3.35, while the average cumulative GPA for non-FIGs students was 3.16.  

Targeted minority students who enroll in FIGs perform at substantially higher levels (2.91 GPA) than targeted students who do not choose to enroll in FIGs (2.6 GPA).  First-generation students, another at-risk population, perform substantially better when enrolled in FIGs.  The average GPA for first-generation FIGs students in Fall 2009 was 3.3 compared to 3.03 for first-generation students not enrolled in FIGs.

Another way to at the academic success of students is to look at grade distributions.  For the Fall 2009 FIGs cohort, 82% had earned a GPA of 3.0 or higher, and only 2% had GPAs less than 2.0.  In contrast, just 67% of the non-FIGs cohort had earned GPAs of 3.0 or higher, and 5% had earned GPAs of less than 2.0.  This is another measure that indicates that participation in FIGs has a positive impact on student performance.
The impact of FIGs on the performance of targeted minority students is striking.  The positive effects of being part of a learning community with small classes, connections with faculty, and connections with peers are evident when one compares the GPAs of minority students participating in FIGs to the GPAs of their non-FIGs peers: For the fall cohorts of targeted students of color, the differences between the GPAs of FIGs and non-FIGs students are even greater.  In Fall 2003, the average GPA of targeted students of color enrolled in FIGs was 3.037; the average GPA of their non-FIGs peers was 2.62. The trend remains the same for all FIGs cohorts.  In their first semester, targeted students of color enrolled in FIGs on average outperform their non-FIGs counterparts.   In Fall 2004, the average GPA of students of color enrolled in FIGs was 3.12, while the average GPA of non-FIGs students of color was 2.86.  In Fall 2005 the average GPA of students of color enrolled in FIGs was 3.0, compared with 2.80 GPA for their non-FIGs peers; in Fall 2006 the GPA for students of color in FIGs was 2.93 compared with 2.76  for their non-FIGs peers; in Fall 2007  GPA for targeted students enrolled in FIGs was 3.0 compared with 2.68 for their non-FIGs peers; in Fall 2008, targeted students of color enrolled in FIGs earned a cumulative GPA of 2.89, compared with a cumulative GPA of 2.67 for non-FIGs targeted students; and in Fall 2009, targeted students enrolled in FIGs earned a cumulative GPA of 2.91, compared with 2.66 for non-FIGs targeted students. (Appendix B)
Yet another way to examine the efficacy of participation of FIGs is to compare the GPAs of FIGs and non-FIGs students who are admitted with low ACT scores.  Under the assumption that ACT scores have some predictive value in determining student success in college, the campus Admissions Office continues to use ACT scores as one way of determining admissibility; indeed, recent studies do indicate that while high school GPAs do have predictive value, composite ACT scores are more reliable in predicting first year college GPAs of 3.0 or higher (Julie Noble and Richard Sawyer, “Predicting Different Levels of Academic Success in College Using High School GPA and ACT Composite Score,” 2004).  Students with lower composite ACT scores generally are less likely to achieve college GPAs of 3.0 or higher. This tends to be true of UW-Madison freshmen; only 47% of non-FIGs freshmen  admitted with average composite ACT scores in the lower range (20-22) earned first-semester GPAs of 3.0 or better.  However, 88% of students admitted with those ACT scores who enrolled in FIGs earned a first semester GPA of 3.0 or better.  At every level of ACT score, FIGs students earned higher GPAs than their non-FIGs peers. 
 Targeted minority students with these average ACT scores showed even greater differences except for those targeted FIGs students with the lowest ACT scores (below 20). Of students in that ACT category, just 7% of FIGs students earned  a first-semester GPA of 3.0 or better, compared with 30%% of targeted non-FIGs students.  However, for those students with ACT scores in the 20-22 range, 53% of targeted students enrolled in FIGs earned a first semester GPA of 3.0 or better, compared with 24% of targeted students not enrolled in FIGs.  Even for those targeted students admitted with higher ACT scores in the 26-28 range, FIGs students performed better, with 69% earning a first semester GPA of 3.0 or higher compared with 45% of non-FIGs targeted students. Of targeted students with ACT scores higher that 28, 78% earned a gpa of 3.0 or higher, compared with 51% of non-FIGs students.  (Appendix C)
Seventh Semester Cumulative GPAs

FIGs students continue to outperform their non-FIGs peers throughout their college careers.

At the end of seven semesters, the GPAs of students who had participated in FIGs are still slightly higher than the GPAs of their non-FIGs peers.  The differences at this point are not statistically significant.  However, seen in total context, these differences do have some significance.  Considering that at their matriculation FIGs students have lower ACT scores and lower high school GPAs and lower high school class rank, it would appear that their level of achievement at this campus would be less than that of their non-FIGs peers who, on average, have higher ACT scores and better records of high school achievement.  Then there is the fact that with higher retention rates among FIGs students, there are more of them still on campus to earn GPAs that are just a bit higher than the GPAs of their non-FIGs peers.  The other fact worth noting is that after seven semesters a greater percentage of FIGs students have GPAs of 3.0 or better.


After seven semesters, 82% of FIGs students had cumulative GPAs of 3.0 or higher, compared with 75% of non-FIGs students.  Of targeted minority FIGs students, 49% maintained a cumulative GPA of 3.0 or higher, compared with 45% of targeted minority students who had not been enrolled in FIGs.  (Appendix D)
Student Retention


Retention rates for FIGs students are slightly higher than for non-FIGs students.

With the exception of the 2005 and  2008 cohorts, second-year (third semester) retention for FIGs students has generally been higher than for non-FIGs students.  FIGs students have a third-semester retention rate ranging from 92% to 98%, while the highest third-semester retention rate for non-FIGs students during this period has been 93%.
Third-semester retention of targeted minority students enrolled in FIGs has been generally about the same as for their non-FIGs peers, although the last two years have shown some differences.  The 2002 and 2007 cohorts had especially strong retention rates of 99% and 97%, respectively. (Appendix C)


Long-term retention of FIGs students indicates a more pronounced difference.  Retention into the senior year has generally been higher for FIGs students (average of 85.6%)as opposed to non-FIGs students (average of 83%).  This proves to be true as well for targeted minority students, with those who had enrolled in FIGs having an average retention rate of 77.8% compared with an average retention rate of 75.1% for non-FIGs students. (Appendix D)
Graduation Rates

Finally, graduation rates have consistently been higher for students who began their freshman year by participating in FIGs.  According to data provided by the campus office of Academic Planning and Analysis, the four-year graduation rate for the 2001 FIGs cohort was 54.7% (compared with 47% for that year’s freshman cohort); the five-year graduation rate was 84.9% (compared with 76.3% for that cohort); and the six-year graduation rate was 87.7% (compared with 80.1% for that cohort).  For the 2002 FIGs cohort, the four-year graduation rate was 57.9% (compared with 50.4% for the cohort); the five-year graduation rate was 87.3% (compared with 78.7% for the cohort); the six-year graduation rate was 89.5% for the FIGs cohort and 82.4% for the non-FIGs cohort.. For the 2003 FIGs cohort, the four-year graduation rate was 54.5% compared with 50.9% for the non-FIGs cohort; the five-year graduation rate was 80.3% for the FIGs cohort compared with 78.7% for the non-FIGs cohort; the six-year graduation rate for the FIGs cohort was 83.7% compared with 82% for the non-FIGs cohort.   

One more measure of academic achievement is “year to degree.”  Again, while FIGs students generally are more at risk than their non-FIGs peers, as measured by ACT scores, high school achievement, and ethnic minority status, they have a higher rate of graduating within four years.  Fifty-two percent of FIGs students graduated in four years or less, compared with 47% of non-FIGs  students; 17% of FIGs students graduated in four-and-half years, compared with 15% of non-FIGs.  Beyond four-and-a-half years, the statistics are basically the same.   (Appendix E)               
Student Satisfaction Surveys

At the end of each semester, FIGs faculty are asked to have their students complete a survey that assesses students’ experiences regarding their transition to the university, their ability to develop connections with peers and with faculty, and the intellectual rigor of their FIGs classes.  The survey also assesses general satisfaction regarding participation in FIGs.  This year, the survey also included more questions about the quality of teaching within the FIG, including questions about how clearly material was explained, how enthusiastic the instructor was, etc. For the most part, students in the 2009 cohort agreed or strongly agreed that their FIGs helped them to make the academic transition to the university (4.023 mean score).  
Most agreed that they made friends in their FIGs, felt intellectually challenged, and made a good choice by enrolling in a FIG.  Not as many students seemed to have participated in study groups, despite being encouraged to do so by the on line FIG orientation at the beginning of the semester; this item had the lowest mean score of any item (3.62). However, in their responses to the open-ended questions at the end of the survey, students frequently commented that study groups were among the highlights of their FIGs experiences.
Fall 2009 FIGs Assessment – Student Survey (388 respondents)
  



Rating Scale:  1=Strongly Disagree     2=Disagree     3=Neutral    4= Agree     5=Strongly Agree









 Agreed/
                                                                        

 Strongly
                                                                                                
  Agreed











    Mean Score   
1. Being in a FIG helped me make the academic transition to UW-Madison.

4.02
    76.5%
2. I was intellectually engaged and challenged by my FIG.



4.12
     82.2%
3. The classes in my FIG were a good combination of courses that fit together.

4.15          79.3%
4. My FIG experience made me feel comfortable talking with professors and TAs.
4.02          74.4%
5. I would recommend FIGs to incoming freshmen.




4.25          83.7%
6. My FIG included at least one course I probably would not have taken if 

4.11          79.8%
    it had  not been part of this FIG.










7. My main FIG instructor communicated course materials clearly and effectively.
4.12          80.6%
8. Overall, I am satisfied with what I learned from my main FIG class.


4.21          83.7%
9. I participated in study groups with other students in my FIG.



3.77          66.4%
10. I would recommend my main FIG instructor to other students.


4.25          81.9%
11. The instructor of my main FIG class displayed enthusiasm about  


4.57          92.5%              
       the course material. 







 

12. I made friends with some of the students in my FIG.




4.44          88.4%

In their responses to the open-ended questions at the end of the survey, students frequently commented on the social, “community-building” aspect of participating in a FIG.  “I made good friends with a broad range of people from all across campus,” and “I liked how easy it was for us to find someone to study with” were common responses. Students also commented on the strong connections they developed with faculty, and on the opportunities to discuss delicate topics within a safe environment.  Students also expressed their appreciation for the interdisciplinary connections developed within the FIGs.  Some students did not focus on any single aspect of their FIGs experiences; they were more general in their appreciation:
· “I wish this FIG were contagious; that way everyone would have to take it!  I have so many experiences from all my FIG classes that I could never find enough time to write about them.”
· “I felt that this experience was close to perfect.”
· “This experience has changed the way I think about everything.  I can’t express how glad I am to have taken these courses.”
· “I feel more a part of the campus knowing so many other students.”

· “It was fun to hang out with the group outside of class and to be able to bond over our classes.  We took over a room in the library to form a study group with about 20 of us.”

· “I liked bonding with FIGmates and having many people I could rely on for class help.”

· “This is a really great program.  It creates a great community that freshmen not in a FIG don’t get – smooths the transition from high school to college.  I made a lot of friends and got to know and work closely with some amazing instructors.  Overall an awesome experience!”

· “I got really close with the people in my FIG and with the professors. I will miss not seeing them!  We were like a family.”
· “It made coming to class so fun.  I made amazing new friends and had the opportunity to take really interesting and engaging classes I otherwise would not have taken.”

· “I made friends, and actually enjoyed my classes, unlike my friends who are just in general classes that they have no interest in.”


Question 1: “How did you learn about FIGs?”


Information about FIGs is available to students in a variety of ways: FIGs website; links to the FIGs website from Admissions and SOAR websites; mails to all students living in campus housing; information to AAP, TRIO, and SCE students provided by program advisors.  However, the most common response to this question was “I learned about FIGs during SOAR.”  Many AAP and TRIO students did refer to materials they received from those programs encouraging them to consider enrolling in FIGs, and a handful of students responded that they learned about FIGs from older siblings, cousins, or other acquaintances who had enrolled in FIGs as freshmen.  Interestingly, despite the mailings and  e-mails that were sent out to incoming freshmen, students often recommended that brochures be mailed out to incoming freshmen.   


Question 2: “Do you think your FIG experiences will have any influence on your future course selections?” 

The most common response was, “Yes.”  Many students responded that they became interested in subjects that they had never been introduced to before.  Others indicated that their FIGs experiences made them less “fearful” of classes that might be “out there” and more willing to be “adventurous” in terms of choosing courses in the future.  Nearly 80% of respondents indicated that their FIGs included courses they never would have taken had they not been part of the FIG experience; their comments in response to this question indicate that most appreciated these opportunities.  A number of students indicated that their FIGs helped them choose their majors, or reinforced their leanings in terms of choices of major, for example: “Yes, I was planning to major in Art History, and this FIG solidified my decision.” In a few cases, their FIGs classes demonstrated that their first choices of majors may not have been the best, and they were glad to discover this early in their college careers: “I realize now that I do not want to be a teacher after all.”   
· “I think it will.  I’m now interested in issues regarding minorities and coalitions.”

· “Somewhat, I’m intrigued by relevant courses.” 

· “Yes, I plan to take other ILS classes.”

· “Yes, definitely!  I want to look at more diversity classes because of my FIG.”
· “It made me more aware of other classes out there and encouraged me to broaden my horizons.  It made an impact on my major choices.”

· “Yes.  Now I am definitely not afraid to take classes that I may not be 100% sure about, but I’m interested in.”
· “Yes, I never would have taken geosciences but I liked it.  It made me consider a minor in that area.”

· “I chose to become a philosophy major because of my FIG.”

· “Yes it will.  I’m more open to taking classes that seem ‘out there.”  Classes that are out of my comfort zone are the ones where I learn the most.”
· “Yes.  I think my FIG experience will have an influence on my future course selections.  I think I will be more likely to take courses related to the classes that were part of my FIG.”
· “Definitely, my FIG about race and ethnicity made me very interested in race and ethnicity issues in America.  Prior I didn’t like to talk about it and now I do.  I might choose more courses that have to do with race and ethnicity.”

· “Yes!  Now I love Portuguese and I’m planning on studying abroad in Brazil!”

· “I would never have taken a Religious Studies course with out the FIG.  I enjoyed it and will take more courses in that department sometime.”

It is especially interesting to see the impact of the FIGs experience on students who were enrolled in relatively “obscure” sorts of classes, such as “Beginning Yoruba” or “World of the Sagas.”
· “I will continue with my language class.”
· “I will likely take classes similar to my FIG classes again.” 
· “I thought about a possible major [related to my FIG]..”
· “I’m more inclined to take classes similar to my FIG courses.”
·  “Yes, my FIG has affected what courses I will take and has affected the major I want to pursue.”
· “Yes, I will be taking classes that relate to my FIG.”
· “I’m continuing with one of my FIG courses.  Yes, I’m continuing in Swedish and I really want to take more classes with [my FIGs professor].”

It is clear that when students have the opportunity to become engaged in a topic and to see its connections to other disciplines, they are compelled to continue that level of engagement and are very likely to want to enroll in more courses, and sometimes to even choose majors, because they have suddenly discovered an intellectual passion.

Question 3: “Were there any highlights of your FIG experience that you can share?”

The most frequent responses to this question were related to the social connections created through the FIG.  New freshmen come to campus quite concerned about how they will make friends, how they will meet people and create new social networks.  The emphasis on this aspect of the FIG experience reflects their initial concerns and the profound sense of relief that results from finding a group of friends with whom one can be comfortable:

· “I’ve grown as an individual and as a student.  I love the classes and the personal and academic growth.  I really enjoyed the guest speakers and the overall emphasis of the FIG.”
· “I loved the small classes and making new friends.”
· “At first, I was very annoyed with the FIG, but now I realize that this FIG was just an incredible experience. I made a lot of good friends and learned a lot.”
· “Everyday held something new – NO JOKE!  I learned a new concept everyday.  Overall, I’m going to miss the sense of community.  I love my classmates, the dynamic, and my experiences overall.”

Besides bonding with their peers, students developed close relationships with their professors:

· [My FIG professor] is the best professor ever!  I learned so much about racism, minorities in Germany, and sustainable and socially just consumption thanks to this FIG.

· I loved the welcoming attitude all the professors showed all the students.

· There were TONS of highlights!  Amazing professors, awesome course material, good people to take the class with, etc.  I would RECOMMEND this FIG to anyone.

· Getting together at our professors house to have breakfast before Thanksgiving.

· My FIG professor is someone I will never forget.  She loves her profession and she is always lively when she teaches.

· A major highlight of my FIG experience was forming a relationship beyond teacher to student.  Knowing the professors on a personal level made the experience so much more fun and valuable.


The interconnectedness of the FIGs classes was another aspect that students appreciated.  Students frequently commented that learning course content was much easier when they could see relationships with other disciplines and when they could explore topics from different perspectives in their FIGs classes.  Some students remarked that they enjoyed the challenge of learning to think critically and appreciated having their worldviews shaken a bit:

· “I learned a lot of fascinating material in my medical imaging class that I don’t think I ever would have been introduced to until much later.  Seeing the ideas of my FIG classes intertwine was quite enjoyable.”

· “The best part of the FIG was how all the classes were so intertwined.  It made the experience interesting & very comprehensive.”
· “I was able to improve my writing skills and really challenge myself to find connections in historical events and in readings. “
· “I loved that in each of the classes, the professor would discuss something we had already learned about in another class, and all of us would just look at each other.  It was cool to see how the classes related, but were also different!”
· “I appreciated the fact that I was able to relate information from one class to another so fluidly.”
· “We really connected topics that I recently did not think would be linked together.  It made me realize how everything affects another thing.  Everything is connected.”

Several of the FIGs included service learning projects.  For example, students enrolled in “Race in Inequality in American Education” tutored children in Madison schools as part of their FIG experience, and students enrolled in “Multicultural Coalition Building” participated in a variety of service projects both on and off-campus. While some students initially balked at the idea of service learning, they soon warmed to the idea and became enthusiastic about their experiences:

· “I liked volunteering at the Thanksgiving Basket Assembly.”

· “Interviewing Steve Prieve in my service learning project was a great experience and it made me reflect about what he said and after reading his poetry that he offered to share with me it reminded me of my childhood poetry.  Each of the people’s lives and struggles are unique and touching and helped raise awareness.”

· “I really enjoyed service learning as part of the course work.”

“Diversity education” is an important part of the mission of FIGs.  Collaborating with programs like TRIO, AAP, and SCE to reserve seats in FIGs for targeted minority students has been one way to accomplish part of that mission.  Another crucial way has been to encourage faculty to develop FIGs that have a strong focus on diversity issues: racial and ethnic diversity, LGBT issues, socio-economic disparities, disability issues, international relations, and more.  This year, 12 of the 32 FIGs focused on these kinds of topics. Here are just a few: “Race, Place, and Story: Arts Against Oppression,” taught by Roberta Hill, “; “Multicultural Coalition-Building,” taught by Tess Arenas; and “Sex and Gender in 20th Century French Literature,” taught by Tom Armbrecht.  Students appreciated the opportunity to explore these sensitive topics in the safe environment of a FIG seminar, a small class of supportive peers facilitated by a caring faculty member:

· “I am now inclined to take more classes about race because it validated my interest in race and its role in society.”

· “I enjoyed my 20 person [FIG]class because we felt like a family and could always be open to each other about race.”

· “Due to my FIG I’m getting certificates for Gender and Women Studies and /or African American Studies.”
· “I believe that I will continue to take classes that interest me because I see their effects on my gender.  I may take more classes that deal with diversity and other societal issues.”
· “I may now consider a certificate in African American Studies or Gender and Women’s studies.”
· “The amazing discussions about race issues in the FIG class really helped intensity the purpose of the FIG.”

As a small incentive, faculty who teach the main FIGs classes are given an S&E stipend of $1500.  While these funds can be spent on such things as travel to professional conferences, equipment and materials related to research projects, or other university-approved expenses, many of the FIGs faculty use some, if not all, of their stipend funds to support out-of-class experiences with their students.  In addition, the FIGs Enhancement Fund, money donated to the UW Foundation by the Schoenleber Family, is another resource that helps to support faculty efforts to be creative with their FIGs students.  From their comments about the highlights of their FIGs experiences, it is clear that students valued the field trips, guest speakers, meals, and other events that their FIGs faculty planned:

· “The highlights of my FIG experience were basically all the times that we did an activity that allowed all of us students to become closer with each other.  One example was getting together to make breakfast together.”

· “We cooked a breakfast for everyone in our FIG at Professor Davis’ house and my study group has eaten countless meals together.  We’ve even baked cookies in the dorm kitchen during a study session.”

· “I liked our field trip to the zoo, very hands on and fun.”
· “I loved going to the museums and meeting people with the same interests as mine.  Terrific experience.”
· “Going to the Chicago Art Institute was fun, and the FIG meal.”
· “The FIG highlights were going to the Chicago Art Institute, FIG meal and walking and talking with classmates between classes.”
· “I enjoyed the field trips and eating dinner together.”
· “I loved going to Chicago.  I met so many people and made many connections with professors through this FIG. I LOVE IT!  Best decision ever.”

Survey results from each FIG are shared with the faculty member who taught that FIG seminar.  Decisions to make changes (e.g., to switch out a “linking class”) are discussed with the faculty member if that FIG is to be offered again. For example, students enrolled in “World of the Vikings,” taught by Scott Mellor, had told their professor they regretted that the FIG did not include a Scandinavian language course; when the FIG was repeated in Fall 2009, and  included a course in beginning Swedish (the language course was funded with a grant from the Swedish government).


 Student concerns regarding integration of course content across the courses with a FIG, suggestions for different types of assignments, and recommendations for forming study groups are shared with FIGs faculty members individually and also, in terms of general comments, with faculty attending the spring “FIGs Faculty Orientation Meeting” and also at the fall meeting of FIGs faculty.  At these meetings, faculty who have experience teaching FIGs frequently are able to share their strategies for accomplishing content integration, for organizing out-of-class events and field trips, and for assisting students in their efforts to create study groups.  Because of the wide varieties of FIGs topics, course combinations, and teaching styles, as well as the wide variation in student expectations, these will be areas that will continue to demand continuous quality improvement.

As a result of the positive impact of FIGs on student achievement, the Academic Advancement Program (AAP) strongly encourages students it serves to enroll in FIGs.  This year, the program conducted its own survey, asking AAP students to respond to four open-ended questions regarding their FIGs experience, its impact on their finding a campus community, their transition to college, their reaction to the integration of course content, and the impact on their learning.  Student responses were fairly consistent; of the 32 students responding to the survey, 29 described their FIGs experiences as helping them to create communities, make friends, form study groups, and in general easing their transition to the university.  Most found that the integration of course content made learning easier and more interesting.  In their responses to the fourth question, which asked what students may have learned about themselves, a number of students stated that they became more self-confident, that they discovered that they learned better when they worked with others, and they learned important strategies for college success. (Appendix H)
FIGs Students as Seniors
In the spring of their fourth (senior) years, students from the FIGs cohorts are asked to respond to a brief web survey.  Students were asked to reflect back on their FIGs experiences; some of the survey questions duplicated questions students were asked as freshmen at the end of their FIGs semesters. There were 412 students in this group of graduating seniors; 142 responded, a response rate of 34.5%.  Even four years later, students generally agreed that participating in FIGs helped them make the transition to UW-Madison.  They felt intellectually challenged, made connections with peers and faculty (some of which persisted throughout their college careers), and saw the value of interdisciplinary learning. 
Senior Year Survey Responses from the 2006 FIGs Cohort: 

Likert Rating Scale: 1 = Strongly Disagree; 5 = Strongly Agree










   Mean Score  Agreed/
 











Strongly
                                     








Agreed
1. Being in a FIG helped me make a successful transition to UW-Madison.
           4.02
   82.4%

2. I made lasting friendships with other students in my FIG.


           3.32
   56.3%

3. Being in a FIG helped me meet students from other backgrounds.
           3.62         67.6%

4. Being in a FIG helped me feel comfortable talking with professors.                    3.74         68.5%
5. I was intellectually challenged by my FIG courses.                                              4.09         90%

6. I was able to see the connections among my FIG courses.                                   4.16         85%

7. Being in a FIG was a good introduction to academic life at UW-Madison.         4.06         80%

8. Being in a FIG was a good choice for me.                                                            4.12         81.7%

9. If I were able to repeat my freshman year, I would still choose to be in a FIG.   4.11         78.9%                                                   
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The senior year survey gave students the opportunity to respond to open-ended questions that asked about the influence their FIGs experiences may have had on their college careers.  The first question asked students if there were any highlights that they could recall from their FIGs experiences. Their responses to that question revealed that students continued to value the connections with peers and faculty, and that they understood the value of interdisciplinary approaches:

· The highlight was having a core group of students/peers. We got to know each other really well, were all interested in the subject matter, and continue to be friends in our senior year.

· The FIG I chose actually helped me choose my future career.  I was in a disability FIG and was required to perform 25 hours of community service.  Not only did this project help me feel comfortable and connected to the Madison community, but I am now entered into the Master’s Occupational Therapy program because of the experience I had in my FIG.

· The main professor became essentially my advisor for the following years.  He was extremely kind and was always challenging us intellectually, and even took us all out for dinner after the class was over!  I loved the small class the best – from the size to the professor, the material, all of it.

· [Our FIG professor] took a close hand in making sure that we learned how to convene our thoughts intelligently for college caliber academics.

· I personally liked the connection and the chemistry everyone had in the FIG. Having a smaller class made it easier for me to speak up and share my opinions.  Best of all was making friends!

· I met two of my best friends in the FIG.  My course on gender history was more eye-opening than any other course before or since.
· Definitely the support system with the other FIG students was the highlight for me! Also, the small class sizes allowed all of us so become very close to our professors. The FIG allowed me as a freshman to take some very interesting classes that I would not have had the opportunity to take as a freshman otherwise.

· I really appreciated that the FIG made the university classes seem smaller since I got to know a group of people. It was also exciting to come out of high school and get thrown into a community where other people held the same interests as you. In addition, I participated in the Yoruba life and culture FIG which introduced me to a language and a culture I had never heard of, which is something I really value. Furthermore, I remember the professor in charge of our FIG was extremely personable and cared about all of our individual academic pursuits. Being able to get to know professors and areas of academia personally and in a fixed setting like this was a good way to transition into such a large university where it would be possible to go all four years without getting to know any of your instructors.

· The highlights were certainly the research opportunities that were presented to us. I wrote one of my favorite research papers in my collegiate career for a FIG class. The one on one attention, that is available with FIG professors each and every class, breaks down the barrier that many students feel exists between professors and students. I am still in contact with my FIG teachers.

· Finding a connection with similar material between my FIG classes was a highlight.
· The interconnectedness of my classes was a great benefit.  It helped me to see relationships across disciplines in courses I took for the rest of my college tenure.
While the hope is that every student who enrolls in a FIG has a wonderful and transformative experience, surveys of FIGs students as freshmen and again as seniors reveal that this experience is not satisfactory for everyone.  Of 142 seniors responding to the spring 2010 survey, five (3%) indicated that they did not enjoy their FIGs.  They were not always clear about why they did not have positive experiences, but a couple of reasons that emerged were that they did not “click” with the other students enrolled in their FIGs, or they had enrolled with misconceptions of what the experience would be, or they found the experience too academically challenging.

· My FIG was extremely challenging for me academically, but a positive aspect of that was that it prepared me for difficult courses I took later on in my college career.

· My FIG courses were extremely challenging and gave me almost zero confidence in my academic ability.
In response to the second open-ended question, which asked if being in a FIG had any influence on course choices beyond the first semester, well over half the respondents (60.8%) stated that their FIGs experiences did influence their course choices in later semesters.  Some remarked that their FIGs helped them either confirm their choice of majors or introduced them to subject matter they might not otherwise have experienced and which aided in their choice of majors, some even leading to graduate school careers.  Many students commented that they tried to replicate their FIGs by enrolling in courses that would have some content overlap.  
· The FIG I took was centered on race, racism, race relations, critical race theory, etc.  I chose to take more race-related classes offered on campus.

· I became a Communicative Disorders major after taking a FIG on Communications and Disability.
· Because of my FIG I decided to complete a certificate in African Studies.  After studying Yoruba, I decided to study another lesser-known language, Quechua.

· I took a FIG on race, class, and gender and ended up majoring in gender and women’s studies. The introduction to issues of sex, race, and class sparked a lasting theme in my studies.

· I took a FIG related to classics, and I’ve taken a classics course every semester since, and Latin has really helped!

· Because of the FIG, I enrolled in classes I otherwise would not have.  The FIG classes I took also made me feel very comfortable on campus.  I signed up for a certificate based on the FIG classes.

· The FIG experience helped me narrow my focus of study. One course especially… ignited my interest in socially and environmentally just production and consumption issues. I eventually focused my major and minor in environmental studies and I am currently working on a business proposal with one of my FIG professors… as my advisor. [My FIG professor’s] continued mentorship, three years after she taught my FIG class, is a testament to the close faculty and student connections formed through the FIG experience.
· I was in an art history FIG, and art history is one of my majors (something I probably wouldn't have gotten into otherwise).
· The FIG definitely had a strong influence on what I studied afterwards. I continued to take Yoruba language courses for 3 more semesters and the culture classes eventually led me to major in anthropology.
· It inspired me to take more classes in areas that weren't my major. I wanted to experiment with other disciplines so that I wouldn't be limited just by my major.

A few did indicate that their FIGs experiences led them away from courses that had been part of their FIGs, some because of a feeling of “saturation” with a specific topic, and others because they realized that their first choices of majors were mistakes and that they were not as interested in those areas as they initially thought, and they learned through their FIGs classes that they needed to go in different directions.

· The FIG helped me decide what I did NOT want my major to be, so it was a good experience.

· I completely changed my major after taking my FIG. Hate chemistry even more than before and was much, much happier once I left the major.
     The final open-ended question asked if students had any recommendations for improving the program. Some indicated that they had close to ideal experiences and could see no room for improvements:

· I still that my FIG was the perfect introduction to college.  I especially liked that the FIG was only 11 credits, leaving me free to enroll in another class of my choosing.  I recommend taking a FIG to everyone.

· My overall FIG experience was great!  No improvement needed!

· It was one of my best memories of my four years here.  I don’t think it could have been improved.

While these kinds of comments are gratifying, more useful were the comments that made specific suggestions for improvement.  A number of students suggested that there be more FIGs options, including FIGs-like experiences after the freshman year:
· My FIG experience was undeniably the best choice I could have made for my academic career.  I would encourage the university to create more disability FIGs to offer to students, perhaps with a core class being focuses on specific disabilities.
· Have more FIGs available to students and perhaps having multiple sections of the most popular FIGs wouldn’t hurt.

· I thought the FIG was a great start for college.  It gave UW-Madison, a big school, a more liberal-arts feel.  I sort of wish there were FIGs available to students post-freshman year.

At the time these students were freshmen, there were 28 FIGs options available.  With the assistance of MIU funding, there will be 44 FIGs available in Fall 2010, and some post-freshman year FIGs may be piloted in Spring 2011.
Faculty Surveys 
     In past surveys, focus groups, and conversations, students and faculty frequently commented on how different their FIGs experiences have been compared with their experiences in other classroom settings. Faculty repeatedly stated that “FIGs students are not like regular UW-Madison students”: their FIGs students rarely if ever missed classes, they were enthusiastic contributors in class discussions, and they performed better on exams and class assignments than other students. Faculty have also often commented that their FIGs students have outperformed their upperclass and sometimes even their graduate students in some critical-thinking tasks.  Some FIGs faculty were able to develop collaborations with the instructors teaching the “linking classes,” and for these individuals, the opportunity for interdisciplinary teaching was “unmatchable,” and “the most memorable part of the experience.” Faculty also reported that FIGs gave them opportunities to develop new courses or to revise old ones, to involve students in off-campus research and community service projects, and to develop grant-funded projects for themselves and their graduate students.  Some FIGs have also become feeders into majors and certificate programs (e.g., Women’s Studies, African Languages and Literature, Japanese, Educational Policy Studies); faculty in African Languages and Literature and in Japanese have also seen a growth in study abroad programs as a result of FIGs.  According to one FIGs professor from Japanese, “The FIG has turned out to  be a great feeder program for the Japanese language floor in the  International Learning Community, which itself is a great feeder for  our study abroad programs.  The combination of these three is strengthening the Japanese program as a whole and we're seeing higher numbers in our upper level courses and more majors.”


Each year, faculty who taught FIGs for the first time have been asked to complete a survey assessing their experiences.  Of the 32 FIGs offered in the Fall 2009 semester, 8 were taught by faculty who had no previous experience with FIGs.  In January 2010, these eight were asked to respond to a web-based survey that posed questions about their satisfaction with teaching their seminars, about the levels of participation of their FIGs students, and about recommendations for program improvements.  Of the 8 faculty who taught FIGs that semester, only 4 responded.  While not a statistically significant sample, these responses are still helpful in assessing their experiences and making adjustments to course combinations and  finding ways to support faculty who teach the FIGs seminars.
The first set of questions used a Likert scale (strongly disagree =1, strongly agree = 5):

1) I enjoyed teaching my FIG seminar.



100% (4) agreed/strongly agreed

2) I need to adjust my teaching style to accommodate the needs
    of my FIG students.






100% (4) agreed/ strongly agreed

3) My teaching style has improved since teaching my FIG

    seminar.







25% (1) agreed/strongly agreed










75% (3) had no opinion

4) The students enrolled in my FIG seminar had better

     attendance than my non-FIG students generally have.

75% (3) agreed/strongly agreed










25% (1) disagreed

5) The students enrolled in my FIG seminar participated more in

     class discussions than my non-FIG students generally do.
75% (3) agreed/strongly agreed









25% (1) disagreed
6) The students in my FIG seminar earned better grades than my

     non-FIG students generally do.



            75% (3) agreed/strongly agreed










25% (1) disagreed

7) Teaching the FIG seminar helped me achieve some 

    professional goals.





            25% (1) agreed/strongly agreed










75% (3) had no opinion

8) Teaching the FIG seminar helped me achieve some

     personal goals.





            50% (2) agreed/strongly agreed










50% (2) had no opinion

9) I would teach a FIG seminar again at some future date.
           100%  (4) agreed/strongly agreed.

10) I would recommend teaching a FIG seminar to other

      faculty members.





           100% (4) agreed/strongly agreed
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The second part of the survey consisted of the following open-ended questions that attempted to find out how faculty first got connected with FIGs, how their teaching may have been different or may have been changed by their FIGs experiences, and what recommendations they might have for program improvements:
How did you first get connected with FIGs? What motivated you to want to teach a FIG seminar?
Responses varied widely.  Some faculty began teaching FIGs as part of their teaching assignments; others were encouraged to teach FIGs by other colleagues; some were intrigued by the idea of teaching a small seminar to first-year students who would be enrolled in thematically-related classes.

· I was motivated by introducing freshmen students to Brazil and the Portuguese language.

· I was interested in ways of creating personal STEM opportunities for beginning minority students. The FIG emerged as one route.

· .I've always been interested in teaching freshmen, but I was specifically prompted because I'm in a group that tries to teach a FIG every year.

· My department chair encouraged me to try it.

How did your FIGs students compare, regarding their engagement in learning, to other students you have taught?
For the most part, faculty commented positively about the high level of engagement of their FIGs students, and found them to be more engaged and more willing to participate than their “typical” students.

· On the whole, despite two students who dropped, this was an excellent group of students.

·  Much more engaged, I think.

· Compared to other students in my small seminars, about the same.

· More engaged

Did you find yourself teaching your FIG students differently (e.g., using different tools or approaches) from how you might typically teach?
· I didn't find I had to teach differently, although I did have to give more specific directions and information about basic college studying, such as library locations, learn@uw, etc.
· Yes, I chose to use different evaluation techniques and more in-class group activities.
· Yes -- I worked more explicitly with them on discovering the resources available on campus. I should have done more things differently than I did, however.
· I experimented with lots of approaches
After teaching your FIG seminar, have you made any changes from the ways you previously have taught?
· Probably not, the teaching went very well and this was a very positive experience.
· Yes, I think I will try some group work in the large-lecture version of the course. 

· Not necessarily for other classes, but definitely if I teach a FIG again.
· no
In what ways were you satisfied or dissatisfied by your experience teaching a FIG seminar?
Most respondents commented on how well-satisfied they were with their FIGs classes and with their interactions with their FIGs students, and their collaborations with colleagues teaching the linked classes.  

· I was very satisfied, and thoroughly enjoyed the experience. I did one FIG gathering, I probably should have done that earlier in the semester and then done a final pizza party or something towards the end. 

· It was satisfying to have a personal relationship with first-semester students.
· I was dissatisfied because, due to other problems this semester, I was unable to adjust my teaching style enough midstream to really make the course successful.
· I enjoyed watching these students develop intellectually and I enjoyed their enthusiasm. They learn so fast.
Has teaching the FIG aided in your achieving any professional goals (grant applications, publications, research, tenure progress, etc.), or has it detracted?
Several respondents indicated that spending time developing and teaching their FIGs seminars was a distraction from research and tenure-related activities.  Others, however, found that teaching their FIGs created opportunities for developing conference presentations, writing books, and improving their teaching.
· I taught a topic that I am currently researching, so it went along nicely with my research. 

· No.
· Neither.
· Neither.
What suggestions or recommendations would you make to improve the FIGs experience for faculty and for students in the future?
Faculty responses to this question were varied and useful.  Some suggested that more details be incorporated into the FIGs faculty orientation meetings.  Another commented on the difficulties involved in developing strong collaborations with the instructors of the courses linked to their FIGs. Apparently the two courses linked to one faculty member’s FIG were poorly taught, as he or she suggested that English 100 not be connected to a FIG, and that professors who read off PowerPoint presentations are not truly educating their students.  

· I was given a lot of information prior to teaching the FIG and that was all very helpful. I think the program is run very efficiently and it's great for these freshmen students. They are certainly going to miss the structure of the FIG and several of them commented to me that they are anxious to be out there in the university without the FIG structure.
· I did not explore active connections with the other courses my students took as part of the FIG, but wonder if this might have been possible. Organizers could offer some guidance on this.
· I was unable to attend any of the FIG faculty meetings; I suspect that would have helped. 

· Don't pair a FIG course with English 100 or with huge lecture classes that are taught only in a darkened room by someone reading bullets off power-points (students find this boring; when the powerpoints are also emailed to students, they don't even have to go to lecture. This is not education.

The comment about English 100 does not correspond to experiences other FIGs faculty and students have had with that course.  Often, English 100 instructors work closely with the FIGs faculty, designing writing assignments that are appropriate to the topics of the FIGs, and FIGs students frequently comment positively about their English 100 instructors. Just a few comments from last fall’s FIGs students are indicative of a typical experience. “ I loved my English 100 TA and he made me like writing”; “OurEnglish 100 professor was amazing.  He was so helpful & energetic in class”; “Our English TA Chris McVey was AWESOME!  He was enthusiastic, readily available with answers to questions and a great teacher.  I wish I could have him be my TA for more classes.”  English 100 sections were linked to five FIGs, but only the students enrolled in one FIG complained about that course.  This was a typical comment: “I will never take another English class here at Madison because that class was beyond horrible.” These comments were passed along to the director of the English 100 program with the request that this instructor not be assigned to any sections linked to FIGs in the future.  In fact, one FIGs faculty member had such a satisfying experience with both the English 100 section linked to her FIG and with the Writing Fellows program that, unsolicited, she wrote a very complimentary report about those collaborations and states that she will always try to have writing fellows working with her students in the future.  (Appendix F)


Informal communications with other FIGs faculty have demonstrated that they and in some cases their programs have benefited from working with FIGs.  Some small departments have seen substantial growth in the numbers of students enrolling in their courses, and even in the numbers of students pursuing majors or certificates in those departments, as a result of students continuing to take courses in areas they were introduced to in their FIGs.  Faculty professional development and pedagogical innovations have been connected with teaching FIGs; one faculty member described feeling “empowered” by his FIGs teaching experiences to do more professional writing and presentations, and another developed a junior-level seminar as a follow-up course for students who had been enrolled in his FIG as freshmen. (Appendix G)
FIGs and Faculty: Conclusions


It is apparent that almost every faculty member who has taught a FIGs seminar has enjoyed the experience. In the eight years that the program has been in operation, only two faculty members have indicated that they did not enjoy the experience enough to do it again.  Reasons for becoming involved and motivations for staying connected with FIGs vary.  Some faculty are dedicated to the idea of promoting diversity education; some enjoy working with small groups of first-year students as a change from large, often impersonal lecture halls; some see their FIGs seminars as recruitment venues for their programs and majors.  While the main emphasis of the program is to assist first-year students make the transition to campus and develop strong learning communities, one of the unanticipated consequences, it seems, has been to change how faculty connected with the program view students and to be a vehicle for pedagogical changes.  Most FIGs faculty have commented – in focus groups, via e-mail, in conversation, at orientation meetings, in interviews, or in surveys – that they see students differently, that they have made changes in their approaches to teaching, and that they have developed new collaborations with faculty peers and with campus resources such as the library, the Writing Center/Writing Fellows, Residence Life, the Morgridge Center, and others.
Campus Support for FIGs
Besides the award of MIU funds, the campus has continued to support FIGs in other ways.  In February 2010, The Provost nominated FIGs for the 2010 Regents’ Award for Excellence.  Some parts of his letter of nomination follow:  

I am very happy to support the nomination of UW-Madison’s First-Year Interest Groups (FIGs) program for the Regents Teaching Excellence Award.  FIGs exemplifies what good teaching can and should be.  It has become a model of how courses can be linked for first-year students to promote deep learning, academic achievement, and social success, and is held up as a model of innovative teaching across the UW System and the country….

FIGs incorporate many of the “teaching best practices” that AAC&U promotes—learning-in-context and group-based learning, asking “big questions” and fostering interdisciplinary, integrative learning, promoting a positive classroom climate—and as a consequence, they have described its successes in their publications.  Its model of how to link courses for new students is unique and has attracted attention across the UW System and the country.  We now routinely receive contacts from colleagues across System and the nation who wish to duplicate what we are doing….

Academically and socially, and by all quantitative and qualitative measures, FIGs is a program that is an unequivocal success.  We are so convinced of its value, in fact, that we have targeted it for new funds through the Madison Initiative for Undergraduates in order to make it available to more of our students.  (Our goal is to double its capacity over the next 4 years.)  FIGs is one of our campus’s “jewels in the crown” and is becoming a bright star beyond campus as well.  I am proud to nominate it for the Regents Teaching Excellence Award.

On the basis of reports from faculty, satisfaction surveys completed by students, and academic achievement data, the FIGs program appears to be meeting many of its goals.  Students are connected to a wide range of diversity issues – ethnicity, disability, socio-economic – through FIGs curricula and service learning experiences. Students are bonding with each other and with faculty members, developing a sense of community, and connecting to the campus through their participation in both classroom and out-of-class activities.  Academic achievement is enhanced through study groups, integration of course content, and the development of crucial skills in communication, team building, library use, and critical thinking.  

In addition to its positive effects on students and student achievement, there have been other spin-off benefits of FIGs.  Faculty have also reported that they have benefited from teaching in the FIGs program.  They have enjoyed the enthusiasm of FIGs students and collaborations with their faculty peers.  Some have been awarded research grants based on work that began with their FIGs courses and students.  All have reported an increased appreciation for students and a better understanding of “where our students are coming from and what they need.”  All have said that teaching in FIGs has enhanced their teaching in other courses as well.  The program has also created strong campus partnerships and alliances that include staff from Letters and Science, Housing, Library, the Office of the Registrar, the Office of New Students and Orientation Programs, the Provost’s Office, University Health Services, the Morgridge Center, and faculty and staff from various schools and colleges across campus.

Future Directions of FIGs

In the fall of 2010, the program will have surpassed the original goal in terms of the number of FIGs to be offered. Initially, the goal was to be able to offer 30 FIGs.  Funding provided under the auspices of the Madison Initiative for Undergraduates will allow the program to expand, with 45 FIGs (enrolling approximately 860 students) being offered in Fall 2010 and 6 pilot FIGs options anticipated for Spring 2011 (enrolling approximately 120 students). Besides creating more options based on the current FIGs model (three linked classes with enrollment restricted to first-year students in the fall semester), the program will be exploring some new options that will include spring opportunities and perhaps some “FIGs” for upper level students.  For example, the Art Department will be offering two FIGs with sequential art classes (drawing and design) for prospective art majors in the fall, and will offer two FIGs in the spring semester as well which will include the second semester of those sequences.  The expectation is that a total of 60 FIGs will be offered in 2011, 50 in the fall semester and 10 in the spring semester.

The program will continue its efforts to include FIGs seminars that would be appropriate for students with majors outside of the College of Letters and Science.  Efforts will continue to create more collaborations especially with faculty from the College of Agriculture and Life Sciences, the School of Business, and the School of Engineering.

FIGs will continue to strengthen its partnerships with Housing, the campus libraries, the Morgridge Center, the Study Abroad Office, the Writing Center, the Office of Admissions, and other campus resources.  In addition, the FIGs director and coordinator will make efforts to reach out to other potential partners both on campus and off.


In accordance with part of its mission, FIGs will continue to work with TRIO, the Academic Advancement Program, the Summer Collegiate Experience Program, the Chancellor’s and Knapp Scholars Programs, the First Wave, and with other programs and individuals whose mission it is to help targeted students of color succeed at UW-Madison. FIGs will continue to reserve seats for targeted students as requested and will continue to work with faculty to design FIGs that would be of special interest to students in these populations.


The integration of course content is a critical element in the design of FIGs and is one feature that distinguishes this program from FIGs at other universities around the country.  Orientation and information sessions with FIGs faculty stress the importance of interdisciplinary approaches and content integration. Student comments on how much they appreciate and value content integration are shared as well.  While most faculty who teach FIGs seminars make at least some effort to accomplish this goal, it is clear from both student and faculty survey responses that more could be done in this area.

Encouraging students enrolled in FIGs to form study groups is an important feature in the on line program orientation.  In addition, FIGs faculty are urged to encourage their students to form study groups and to assist them in this effort.  Even so, student responses to the question, “I participated in study groups in my FIG” are disappointingly low (roughly 66%), and while a large number of students comment on the helpfulness of study groups, many also remark that they regretted that they did not participate in study groups, and many comment that they wish the program would structure study groups for them; a few students even suggest mandatory study sessions.  The program planners will continue to work with FIGs faculty to find ways to improve in this area.

Assisting FIGs faculty in experimenting with new pedagogical models has always been part of the program.  Past FIGs faculty have experimented with electronic portfolios, as well as with developing poster sessions, community service activities, and creative writing assignments.  Most recently one FIGs faculty member developed a “digital storytelling” project for his students.  In Fall 2009, some FIGs faculty participated in the “common reading” initiative.  The successes experienced by the faculty teaching these FIGs were shared with colleagues, and more FIGs faculty plan to utilize the campus “common reading” text in their courses and are looking forward to the author’s visit to their classes as well. Others will be incorporating digital storytelling assignments; at least one faculty member is considering a study abroad experience as a follow-up to the FIG semester.  At the spring meeting of faculty who will be teaching FIGs in the fall, one faculty member, Harry Brighouse (Philosophy) suggested that he would like to form a discussion group of FIGs faculty that would meet bi-weekly to discuss pedagogical issues.  From the conversation that ensued, there seemed to be sufficient interest in the idea to warrant organizing these meetings.  Professor Brighouse has volunteered to lead the discussions, and FIGs staff will assist with the logistical details: reserving space, sending out invitations and reminders, providing refreshments, etc. FIGs staff are committed to continuing to assist with faculty efforts to create and develop new pedagogical models.
 
 
APPENDIX A

ACADEMIC PROFILES of FIGs COHORTS




Fall 2001 FIGs Cohort

Fall 2001 Freshman Cohort
Composite ACT

24.4



26.9

Graduated in top 10%
36%



44%

Female/Male


67% female/33% male
53% female/47% male

Ethnic minority

12%



8%




Fall 2002 FIGs Cohort

Fall 2002 Freshman Cohort
Composite ACT

27.12



27.4

Graduated in top 10%
50%



55%

Female/Male


68% female/ 32% male
54% female/ 46% male

Ethnic minority

13%



9%




Fall 2003 FIGs Cohort

Fall 2003 Freshman Cohort
Composite ACT

27.2



27.3

Graduated in top 10%
43.6%



42.9%

Female/Male


68% female/32% male
54% female/46% male

Ethnic Minority

16%



11%




Fall 2004 FIGs Cohort

Fall 2004 Freshman Cohort
Composite ACT

27.7



27.6

Graduated in top 10%
43.3%



54%

Female/Male


68% female/32% male
56% female/44% male

Ethnic Minority

20%



12%

  


Fall 2005 FIGs Cohort

Fall 2005 Freshman Cohort

Composite ACT

27.2



27.5

Graduated in top 10%
42.1%



53%

Female/Male


67% female;33% male
56% female;44% male

Ethnic Minority

22%



12.7%



Fall 2006 FIGs Cohort

Fall 2006 Freshman Cohort

Composite ACT

26.95



27.6

Graduated in top 10%
41%



57%

Female/Male


64% female/36% male
54%female/46% male

Ethnic Minority

21.66%


14%




Fall 2007 FIGs Cohort

Fall 2007 Freshman Cohort
Composite ACT

26.95



28

Graduated in top 10%
43%



60%

Female/Male


65% female/35% male
53.5% female/46.5% male

Ethnic Minority

25%



13.9%




Fall 2008 FIGs Cohort

Fall 2008 Freshman Cohort

Composite ACT

27.05



28.1

Graduated in top 10%
38%



54%

Female/Male


64% female/36% male
52% female/48% male

Ethnic Minority

28% (targeted = 25%)
13% (targeted = 9.3%)




Fall 2009 FIGs Cohort

Fall 2009 Freshman Cohort
Composite GPA

28



28.1

Graduated in top 10%
35%



40%

Female/Male


60%female/40% male
52% female/36%male

Targeted Ethnic Minority
30%



11% 

APPENDIX B
STUDENT ACHIEVEMENT: GPA COMPARISONS
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ACT and GPA Comparisons
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Seventh Semester GPA Comparisons
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APPENDIX C

Third Semester Retention Rates
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APPENDIX D
Third Year Retention Rates
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APPENDIX E
Years to Degree: Averages of 2001, 2002, and 2003 Cohorts
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APPENDIX F
English 100 and Writing Fellows
From Prof. Barbara Buenger  FIG: The Rape of Europa, Art History-Inter LS-102, Fall 2009


Cara Dees and Casey Coolidge were superb writing fellows for my first semester FIG course.   The FIG students took both a world history course (European history since 1815) and English 100.  I was delighted to discover that my students were put into the same discussion section of English 100, and one thing was apparent from the start:  that all of them took their writing seriously; handed in neat, prompt, and finished papers; and showed steady progress throughout the semester.

My seminar dealt with the fate of art in Europe under the totalitarian regimes and in World War II and was no basic introduction to art history.  Though I stressed the importance of looking at and writing about form, I did not lecture on the progression of art historical movements as I would do in an art history introductory course, and the students generally wrote about the works of art that interested them rather than on works of art that I assigned.  This meant that Casey and Cara had no easy job, and neither the students nor I would have begun to make the progress we did without their generous, intelligent, and constructive help.  There was little common ground for the two assignments the writing fellows read, although on the first – a formal analysis of any modern work in the Chazen Museum -- several students fortunately chose the same painting.  


The tonic effect of the writing fellows was apparent immediately upon reading these first papers, especially because the previous semester I had read too many poor formal analyses written for an intermediate lecture course (AH351) without writing fellows’ support.  The FIG students’ analyses were not only well-structured:  the students had points to make, and had clearly had been encouraged to make connections.  In most cases they knew how to be specific, thoughtful, and imaginative; in all cases they largely avoided clichés, something I could not encourage some students in AH351 to abandon, even after several drafts.  After I returned the formal analyses I enjoyed discussing the papers and the students with Cara and Casey.  Both then and the second time around, I gained a much better understanding of my students and their abilities through the writing fellows’ engagement.   By working with them as a group of three it was much easier, and far more enjoyable, to recognize and appreciate those who were strong and had special sparks, those who needed more help, and those who persisted to write what they wanted regardless of what writing fellows or professors recommended.


The second assignment, to write on a work of art’s content – what could be assessed of meaning read from form and symbolism without much research -- was much more difficult to assess, since each student chose a different artist from either the Art Institute of Chicago or Chazen print room and students wrote on a highly diverse group of artists.  Moreover, though I had several times asked students to indicate the works they had chosen, I did not know their topics until they submitted these papers, and they did not begin formal research on these topics until after they submitted them.   Working from what we had done in class to date, they also were to attempt to read both form and meaning as representative of a particular time and place.

On this assignment, too, the fellows plainly encouraged the students to have confidence in their good insights and helped them realize that good writing speaks specifically and vividly about its object but also permits room for the imagination.  The writing fellows urged the students to underline the impressions that struck them most in the works they had chosen, as well as to order them and to respect the work of art and its meanings.  

This was a highly varied group:  one, a highly skilled writer and artist had placed out of English 100 (perhaps to her detriment);  one still had a lot of difficulty with the English language since he came from a non-English-speaking family; one was an intelligent underachiever from an African family who had grown up in Chicago but unfortunately dodged both sessions with her writing fellow and thus missed just the boost she would have needed to get on track in this class in her freshman year at large.  Two others were highly gifted in art:  one, the daughter of an art teacher, was highly skilled at formal analysis and writing; a few others just loved art and thought they might want to go into art history.  Others chanced into the seminar for other reasons, and will probably never take art history again, but most came to make real discoveries in their final papers.

It was finally in their writing and in their progress, and my ability to review it with Casey and Cara, that I saw the real fruits of the seminar, as the students began to glow with connections they could make between art and history.  One, perhaps the greatest loner of the group, found refuge in the totally arcane symbolism of an idiosyncratic Russian émigré who became a leader in the U.S. post-World War II period; one of the strongest in the group wrote a great paper on a compassionate memorial portrait of the death by morphine overdose of a German poet in post-World War I Berlin; two initially attracted by a quick-study craze for Salvador Dali learned to slow down and untangle his form and content and discovered serious meaning and quality; another who wrote on an abstract apocalyptic image of the immediate post-World War II period found parallels with writers of this same period.  

Throughout the process Cara and Casey were intelligent, careful, and caring, quick to find the good lead and give praise, to point out nice connections, and to stress the need for order.  Their comments always brought me to attention, to understand the complexities and achievements of my students, and to recognize where and when I need to give greater clarity to my own assignments and teaching.  They were true partners in the course and it would not have had the success it did without them.  To the best of my abilities, I will never again teach an undergraduate course without Writing Fellows.  They bring both me and the students into greater consciousness of what we are doing and get the work going much sooner.  In the larger order of things, I think the greatest hope for undergraduate education in the future lies in this sort of combination:  Writing Fellows, FIG Courses, Writing Center, and English 100.  Thank-you, Cara and Casey and Writing Fellows Program!   
APPENDIX G
Examples of the Impact of FIGs on Faculty

On April 21, 2010, Antonia Schleicher (African Languages and Literature) was the recipient of a Chancellor’s Award for Outstanding Faculty.  One of the accomplishments that led to her being nominated for the award by the Department of African Languages and Literature was her role in the large increase in the number of students who have chosen majors in that department.  Dr. Schleicher has indicated that this is a direct result of her teaching a FIG on Yoruba language and culture:

Dear Greg, 

I am not sure if Dustin informed you about this.  But I wanted to because I know you played a major role in my getting this and I want to thank you for your support.  I hope you can come for the ceremony. 

Thanks so much again.  About 6 of my former Yoruba FIG students are getting ready for a year abroad in Nigeria funded up to $21,000 from my Flagship grant to accomplish this.  This was made possible because of the FIG program that opened the door for these Freshmen to experience cultures that they never heard of before they came to Madison.  I am so excited to see a Sophomore from a Wisconsin small town who is now getting so excited to go to Nigeria for one year!!!  This is amazing.  I am having lunch with one of these FIG student's parents next month because his mother saw me one day and said, "Are you professor Schleicher?  You have changed my son's life because all he talks about now is Yoruba, Nigeria, Professor Schleicher.  I am so glad to meet you….”


I can never thank this university or college enough for introducing the FIG program because of the way it is changing the lives of our undergraduates and even us, the professors that encounter them in our FIG courses. 

Thanks again for writing a letter of support for me.  My FIG students wrote letters of support also. 

Thanks and keep up the good work! 

Antonia
For several years, Paul Ross (School of Engineering) has taught a FIG designed for pre-engineering students. He recently submitted a paper related to his FIG to the American Society for Engineering Education; it has been accepted, and Paul will deliver the paper at the annual conference in July 2010.  In his paper, Paul reported a three year summary of topics covered in his FIG seminar, the significance of the theme of space exploration and technology, and the breadth of knowledge fostered (good for writing across the curriculum and for the liberal arts component).  The central theme it is that a component of the freshman experience is building community -- in this case an intellectual community -- and getting challenged at the freshman level to think about new approaches, since the technical and engineering landscapes are changing very quickly. This is especially important because, in the engineering curriculum, there is very little room for flexibility, and in large enrollment courses like math, chemistry, physics, and other beginning courses, there is not a lot of room for experimentation. Paul’s final point is that a "freshman composition" course like his FIG class provides some great opportunities for first year experiences and intellectual exploration. 
In 2007, Harry Brighouse (Philosophy) had taught a FIG on the topic of childhood and family.  That group of students had formed a tight bond and later asked Harry if he would teach another seminar just for them.  In the fall of 2009, Harry did teach a special seminar section of Philosophy 341,Contemporary Moral Issues, as an overload just for the students who had been enrolled in his FIG.  Writing for the education blog CrookedTimber, he described his experience with these students: 
I’ve just finished my most enjoyable sustained teaching experience so far. In Fall 2007 I taught a small freshman seminar (with 20 students) on Children, Marriage and the Family. This is part of a program my university has called the Freshman Interest Group (FIG) program….I had a budget associated with the course, and a friend of mine suggested that I use part of it to take them to dinner the following spring. They almost all attended, and a day later one of the students (who had already become, and remains, a conduit between me and the class) told me that as they walked home they had chatted about wanting to repeat the experience, and asked if I could figure out how to do it. So, this Fall I offered a version of my usual Contemporary Moral Issues class that was only available to them….So teaching 13 students whom I’ve known somewhat well for a couple of years was great. It also helped that they knew each other. Several had made friendships in that first class which had become close, and most of them had maintained casual acquaintanceship with most of the others. What made this especially valuable was the effect on class discussion. A level of trust was there, pretty much from the start, that mean they were able to consider and entertain ideas that they knew others would reject and even find offensive, without inhibition….I’m teaching the freshman version of the course again next Fall. The current students are eager to be engaged with the next group, so I’ll plan a couple of common social events, and get the current lot to come in and make presentations and lead discussions. If it goes ok I’ll figure out a way of reconvening the next group in their junior year.

APPENDIX H
Reflections of AAP Students Enrolled in FIGs in Fall 2009

1. Please reflect on the value of your FIG experience as it relates to helping you form a community at UW-Madison. 
· It helped me meet people and form study groups.  It was a much easier way to make the transition from High School to College.  I still keep in touch with my FIG friends.

· The FIG experience really helped me get to know a certain group of people and feel connected to my classmates.  It allowed me to make close connections with professors and have resources later in my college years.

· My FIG was a great experience. I really enjoyed going to class with the same 20 students. It helped us (me) get to know each other and each others’ stories. It helped me become more open than I already was and more aware of issues in our society and especially in our university.

· Having a FIG when first stepping on this campus was very beneficial.  Not only did I gain solid friendships but I also had people to turn to for academics.  Academics are very important to me, so to see me struggle is a disappointment.  However, I was able to turn to people in my FIG and still do so today.  This helps me feel more comfortable in the academic world due to the difficult courses I have been taking. 

· The FIG experience made it a lot easier for me to manage my time. With classmates who share three classes it was easy to start conversations with just about anyone in the class. 

· My FIG experience was very helpful in forming a small community at UW-Madison. Seeing the same faces several days of the week forces people of the FIG to become acquaintances and some good friends. The friends I made from the FIG even carried over to this semester as I still hang out with some of them outside of class and have classes with some of them. The FIG was a quick and easy way to meet new people in the first semester of college for me.

· I think the idea of the FIGs is very important and beneficial to students. They give us the opportunity to meet and become close to students who are in the same situation as us. Also, since we all have similar classes we can study together and work together to come up with a solution to difficult problems in the classes.
· Going into the FIG I knew a couple people in my class. This helped me transition into college with relative ease. Not only did I know those people I came to know others in the class. I also had multiple classes with the people so I saw them all often. Since I saw the people we created a group that would do things together and allowed me to make some great friends along with having a group of people that I could work with in most of my classes. 

· I am very satisfied that I took the FIG Psychology of South Park. Taking the same three classes with the same 18 people helped me get to know a few of them on a more personal level. Even though I saw them at least once a day for a class, I still saw many of them walking throughout Chadbourne Residential College. I still see a few of them in my current days. Some of the students transferred to different schools, but I am glad that I got to know them on some level.

· My FIG definitely brought me closer to a lot of my peers and helped me build a community. Since we were in a lot of the same classes not only was it easier to build friendships, it was also easier to make study groups and there was always someone there if you needed help or had any questions regarding the material or the assignments. This was very helpful and definitely and important part of my first semester at UW-Madison.

· Being in a FIG helped in my transition to college. I loved my FIG, I stayed friends with the students in my FIG and I feel that I got the best Professors from this! Overall, best decision I made was to take this FIG. 
· My FIG experience did not help me form a community at UW-Madison.
· I really enjoyed being in a FIG at UW-Madison because I got to meet and connect with a lot of cool people, some who I’ve become friends with. Even though my FIG is over we still hang out with each other and keep in touch with each other. Being in a FIG helped me become more comfortable in my classes because I was with the same group everyday. Being in a FIG made studying easier when it came to putting a study group together. 

· I did not find the FIG helpful at all in terms of creating a social community within UW-Madison.  I am not in contact with any of my fellow students from the FIG.  The one positive element about the community aspect of the FIG was that I did feel more comfortable participating in my discussion sections because I was more familiar with the students and I knew that they were freshman like myself.

· The core idea of a FIG is meeting fellow students that in some way, have similar interests.  With my FIG especially, I was not only able to meet other students were interested in the idea or race, but I was able to meet people who I could talk to comfortably because we were talking about such complex topics, that we became comfortable with each other.  Once we became comfortable with each other, a community had been formed.  That meant we were comfortable to rely on each other, to turn to each other for help and essentially, just be there for the group.  

· I was able to form study groups with people who live around my dorm. Additionally, it was nice knowing so many people in my classes, which made it easy to find someone for notes if I ever missed class. Also, it was helpful that my teachers knew me personally.
· My FIG experience last semester was incredible. I honestly did not expect much from it at first. After the first week I had started to get to know some cool people and by the second week I was almost best friends with everybody in the FIG. Our FIG was very close, almost like a family, in such a way that we would hang on the weekends and introduce our other friends to the FIG members. As a community building experience, the FIG is exactly what I needed, I met a lot of new people, a lot more than I had expected. Some of our FIG still hangs out a lot and I gained some very healthy friendships from it. I am very happy I decided to do it.

· My first year interest group really helped me. I met a lot of friends that have become the people I hang out with everyday. If I ever need help with computer science, I can ask my fellow FIG members.

· Being a part of the FIG first semester was an ok experience. The FIG helped me make friends but I also felt excluded at times because some of the FIG students were cliquey at times which I didn’t like. I also was able to make friends from other FIGS which was also a good thing, since I still talk to them now.

· I really do not feel that the FIG Experience helped me in any way to forming a community in UW-Madison.

· I came into the FIG not really knowing what it meant to be in one. But they're designed to create a study community with the group of 20 or so students whom will be in your FIG the entire semester. I enjoy all of my FIG peers. We're actually going to be planning a big dinner sometime next week! My FIG included the three classes: Intro to African American Dramatic Literature (which is also the core theme of my FIG Semester), Intro to Theater and Drama, and American Racial and Ethnic Minorities.  All of the classes were really interesting and fun, especially the American Racial and Ethnic Minorities class. This class is a big lecture (the only big lecture out of my FIG because it's incorporated with other FIG groups). Yet, instead of being like a lecture, the professor, Kaelynn Stiles, wanted to make it more like a discussion; so, it's really interesting when about 150 maybe 200 are trying to have their opinions heard. Right now we are talking about race and it's really interesting to see others' opinions especially from people from diverse backgrounds. To say the least, it was very nerve racking the first couple of classes, but as a class we all made agreements and rules for class etiquette. 

· So far, being in the Rape of Europa FIG has helped me immensely in forming study groups for most of my classes.  Not only has it helped me keep up my grades, but it has also helped me in making new friends.  It is always nice to walk into a huge lecture and see a familiar face.  I can also count on one of the other students in my FIG to help me through the tough homework and the stress.  I also feel very comfortable when I have to speak in front of my class because I know that we have all become friends over the past couple of weeks.

· It was helpful and it was easy to make friends to study with the first semester, I’m not good friends with anyone from my FIG anymore but still say hi to them when I see them around campus.

· Upon entering my first semester at the University of Wisconsin-Madison I was bombarded by hundreds of potential classes I could possibly take. The dreadful thoughts of being alone in a lecture hall of 300+ frightened me; the idea on not being able to communicate with my professors on a personal basis was something that was new and unknown to me at the time. I had heard freshman horror stories of people not being able to make the transition and failing miserably.  Luckily a lot of these fears and transition worries were assuaged once I decided to sign up for a first year interest group, otherwise known as a F.I.G.  I decided to join the F.I.G entitled “The Oneness of Humankind”. It dealt with all sorts of social justice issues ranging from racism to even environmental sustainability. These were topics that stood out to me making the choice rather easy. It was great to have a string of classes that all related to one another. It was really easy to gather ideas learned in one class and see how they applied and were related to another class. I saw that my participation stayed at a high level, as I was able to contribute to my professor’s discussion easily in a class of no more that twenty. The small class size also made forming study groups really easy. My fellow F.I.G students and I routinely planned presentations as well as prepared for tests together. We ended up building a great bond with one another that remains even as the F.I.G has ended. This allowed me to also get in the habit of forming study groups, which I’ve found, helps me comprehend material much better. This is a routine I’ve carried over into my second semester classes. I am glad that I was put into a situation where making the right study choices came easy.  All in all I earned a 3.675 my first semester. It is a grade point average I am a happy with and is something that I hope to build in my future semesters here at the UW. I give some of my success for my performance to making the decision to join a F.I.G. It gave me the tools and building blocks needed to start off my collegiate career with a solid foundation. 
· My FIG experience provided a constant place for me to go to, most people their freshman year are not sure what to do and what classes they want to major in, but the FIG reflection provided a starting step for me. Know after taking the FIG I took I know what classes are better for me to take and what classes I probably should not take. I explored different areas of study and now have a better understanding of what I may want to major in. The FIG provided a miniature community of the same students and teachers that I was able to feel comfortable with and I was able to share my ideas with as well.

· Being a part of a FIG helped me with forming a community in my classes throughout this semester. The very small size of all the FIG classes gave me the ability to know everyone in my classes and have a group of people I could rely on to help me if I did not understand something or if I miss class. Throughout the semester, we also bonded as a FIG and made classes really enjoyable. 
· The value of my FIG experience was a large one because it helped me form a “family” in three of my classes.  It was nice being able to walk into more than half of my classes knowing that I would have a significant amount of people that I knew with me.  It was a very good and easy way to help me make friends.  Even though my FIG is over and I am still friends with and talking to a lot of the people that I met in it.  I am very glad that I decided to be in it.
· My experience with my FIG was not a particularly pleasant one.  Since I am in First Wave, I did my FIG with my cohort.  I also lived with them.  And was expected to hang out with them over the summer and during the year.  That’s entirely too much of the same group of eleven people.  However, I assume this reflection is about the classes I was required to take.
I had the best time with theatre 120.  Though I think it would have been a better fit to put performes in a theatre course where they actually performed, the reading material was very nteresting.  Plays like Medea and How I Learned to Drive are the basics of theatre; I'm glad I read them.  I absolutely hated Physics, because I thought it had nothing to do with FW (and I was terrible at it).  Dance, a requirement for our play, is never easy but it's necessary.
· From when I first started my FIG classes, I was unsure and intimidated by the other FIG students I would be spending the semester with.  It felt weird for me that I would spend most of the time with these new kids I didn’t even know.  For the first month I didn’t participate much only keeping to myself and school seemed like it wasn’t supposed to be like I hoped for.  Then I thought to myself I needed to participate or otherwise I would have been the kid no one really knew.  So I started to participate more and my confidence boosted a lot and then it made it easier to talk with the other students and it made class much better and easier.  Now the students who were in my FIG I really get along with and they are good resources for me to study with.

· In general, I believe a FIG is a great idea.  However, my FIG in particular did not provide much of a sense of community. From day one it was split into small groups of two or three people, and the groups, mostly, did not mix or cooperate. Even for exam preparation the same groups would gather together, instead of doing so as a FIG, as to achieve a higher level of efficiency. Considering the above said, it was still nice to have a stability, to see the same faces every day of the week. This did make the campus seem considerably smaller.

· One of the first things I noticed in my FIG was the positive atmosphere that everyone contributes to inside and outside of class. Having majority of my FIG classes consist of no more than 20 students allows me to create and sustain relationships with classmates. In high school, my classes had about the same amount of students as in my FIG, so transitioning into college went smoothly. The size and environment of my FIG really helped me transition into college.

· I would recommend taking a fig to every incoming freshman and wish I could take another one this semester.  Not only did I meet completely new people and probably people I wouldn’t have met if I hadn’t been in a fig, but I also developed relationships with my teachers that have already helped me here.  I had a special relationship with the other members of my fig and engaged in many out-of-class fig activities with them.  Being in a fig helped me branch out and make new friends, and participate in “community building” activities (within my fig, like dinner with my fig, group projects, meeting up) that I may have not participated in if I hadn’t been in a fig.

2. Did being part of a FIG help ease your transition to college and college life? If so, how?
· Yes.  The transition isn’t something one can be taught through, one just has to experience it.  Being able to experience it with a structured group of people made this transition a breeze.  
· Being part of a FIG did help ease my transition to college. It was nice knowing that there would be 20 other students who had the same feelings as you and that you could count on if you needed help with work because they were doing the same material. It was a good time to bond and meet new friends.

· Being part of a FIG really helped in my transition from high school to college. The main reason the FIG was helpful was because it was a small classroom setting with many familiar faces which is similar to a high school setting. But at the same time the FIG helped in learning college level academic work.

· Yes, being a part of a FIG did help ease my transition to college. It gave me a community of people I can rely on in my classes, as well as providing me with many of my friends both in and out of class. The sense of community and group togetherness really helped ease my transition.

· For the most part, the FIG helped me adjust to the class sizes being both big and small.  I learned that participation makes class more interesting.  Just being in the FIG gave me more support because I was the same classes with the same students.  It was helpful that I being that college is harder, but the FIG helped so much in getting used to what was expected to bring with going to class.  

· No it did not.

· Yes, being part of a FIG definitely helped ease the transition from high school to college. Having a smaller class where you can interact with each other and definitely with the professor was very helpful. I got to know my professors well and got help when needed. Being in a FIG definitely helped me get good grades. The professors were more willing to help us understand the materials. Having a smaller class made class participation a lot easier as well. 

· Yes, being part of the FIG did ease my transition into college, because it provided a certain comfort level that most freshmen do not get. I did not have to worry about whether I was going to comfortable in class, or whether the class was going to be to big I would not know how to talk to the other student. I pretty much knew most of the kids in my class, except for the large discussions classes, and I knew that I could count on these kids if I needed help or if I needed to borrow someone’s notes because I missed a class. 

· Being a part of a FIG eased my transition into college minimally.  The only way in which it helped me was in my discussion sections where I felt more comfortable participating having had interactions with the other students before and knowing they were freshman as well.

· In a way, yes it did.  Being part of SCE in the summer was like being part of a gigantic FIG that not only took all of the same classes, but lived with you and ate with you.  So of course, coming on to campus and not being able to go right next door and ask someone about the homework or not being able walk into the den and expect to see people studying for the test you have tomorrow was a bit of a culture shock.  But with my FIG, I was able to ease myself away from being so dependent on that close community I relied on in SCE.  So in a way, by giving a less close-knit community, I was able to become more independent.
· Being in a FIG definitely helped me transition from high school to college life. It presented me with a lot of opportunities to ask for help if at any time I did not understand something or had questions. It made it easier for me to build friendships and in a way made a big campus seem a lot smaller and not as scary as many incoming freshman may think.
· Being part of a FIG definitely eased my transition to college and college life.  The FIG is another resource that I could turn to when I need help.  They made me feel more safe and secure in my first semester classroom experience.  Although a great transition was sitting in huge lectures, I felt better sitting with people I knew even the first week of class. 

· My transition into college was greatly influenced by being in a fig.  Instead of feeling overwhelmed in large classes, I built a relationship with the 19 other students in my fig and the teachers that taught in my fig.  I think that being in a fig helped me transition into college by providing some structure.  Also, being in a fig helped me transition into a different kind of classroom, by still providing assistance and personal attention in classes that I may have no received if I had not been in small classes that were apart of my fig. 
· I feel that being in a FIG did ease my transition, but I don’t think it properly prepared me for college.  The classes within the FIG were pretty easy and did not require a large amount of work like other classes I am taking this semester.  Also, being in a FIG, I was not able to take some of the classes that I wanted to take last semester such as spanish.  It benefited me in large ways but also it put me at a disadvantage and I feel as though I am behind most of my peers.

· Yes, being a part of FIG helped ease my transition to college and college life.  It helped me transition by providing me with a concrete circle of friends that I would get to see every single day, in three of my classes.  I knew that if I ever needed help with work at least one of the twenty people who were in my FIG would be able to help me. It’s nice to have someone that you know in class so that if you ever had to miss a class you could have someone to help take notes, turn in your assignments, or be of a way of assistance that you could trust.
· The campus seemed to be smaller with the FIG. Otherwise, SCE did a great job of academically preparing me for the transition into the University and its standards.
· Being part of a FIG did ease my transition in to college socially because I was able to see how people worked in college and the basics of what it takes to succeed and make new friends. Academically, I think my FIG was too easy and I did not get the “college experience” right away, which has its pros and cons. I am glad that it as easy to get good grades in the classes, but it is not really how the rest of the classes are in this university. I think maybe taking a harder FIG would have made it a more real experience.

· Yes, FIG helped me make and appreciate study groups. I also met one of my best friends in FIG.

· Yes. The FIG definitely helped me transition to the college academic and social life. Academically, my FIG offered small classes with teachers who were invested in their job at UW-Madison. Socially, I was able to make friends fast because I saw the same faces everyday in every class. 
· Coming to college and not knowing which classes to take, and having the FIG option was wonderful because I had classes that were already picked out for me. The classes chosen challenged me enough to make me work in my classes but were easy enough that I was not overly stressed my first semester here in Madison. The FIG also showed me about how many credits that I would be able to handle in one semester. So the FIG was definitely worth going into because it made my ideas about classes a lot easier than if I hadn’t gone into the program. 

· I would grade the FIGS ability to ease transition into college a 4.5; it really helped me get accustomed to the processes of college life, including studying for exams, having close quarter discussions with classmates, and forming a relationship with my teachers. Gaining other friends came along a little easier with the help of the FIG. The FIG also created a warmer atmosphere in my English and ILS-106 class. This atmosphere helped me engage more in class discussions and I am truly grateful for that opportunity.

· I would grade the FIGS ability to ease transition into college a 4.5; it really helped me get accustomed to the processes of college life, including studying for exams, having close quarter discussions with classmates, and forming a relationship with my teachers. Gaining other friends came along a little easier with the help of the FIG. The FIG also created a warmer atmosphere in my English and ILS-106 class. This atmosphere helped me engage more in class discussions and I am truly grateful for that opportunity.
· YES! I came from a very small school, so having twenty students in my class really helped! It also creates a great teacher/student interaction. 

· Yes, it was easy to get adjusted to the work load. The teachers knew that the topics in our classes overlapped which made it helpful for discussion and for understanding the material in more depth. Also, I always had a friend or familiar face in all of my classes except for Psychology. 
· I believe the FIG very much helped me make that transition. I was afraid about making friends in college but when I learned about the FIG program I thought it couldn’t hurt. The semester as a whole went a lot better with the FIG. I felt much more comfortable confronting my classmates about questions I had because I knew them, also members of the FIG could study as a group on all the classes at once which was very nice. Also, again, I made many new friends which helped ease the stress of the first semester.

· Both being in Summer Collegiate experience and the Computer Science FIG. It has helped me see what I did and did not like about Computer Science. It also helped me see, how I should really plan my courses. I truly have become accustom to the adjustment to living in the dorms, and the times I need to get up, the certain amount of time I need to study, and the times I can just relax.

· Being a part of the FIG didn’t help my transition but it did at the same time. Being that I participated in SCE and since I’m from Madison I knew my way around campus and how classes were structured but it was also nice to have familiar faces in my classes so in that way the FIG did help my transition.
· Not really. I didn’t do well in my class because the transition was harder than I was expecting and the FIG class did not do much to help me.

· Being in a FIG helped me ease into the college life quite smoothly.  Because of the fact that I am with the same people in a few of my classes, I became comfortable faster.  Taking the related courses also helped with understanding how all of my classes fit together.

· Yes, It was nice having a core class with only about 20 students in it. Also, it was nice to know people in every one of my classes.

3. How did the integration of your class material contribute to your overall learning? 
· The material I learned from the FIG had its pros and cons. I was able to learn a lot about Race in America (that’s what it was called) and all three courses had many of the same general ideas so I was able to incorporate ideas from each of the classes for several of my papers. I wasn’t a huge fan of the fact that so much of the FIG was solely based on one idea. Although I could consider myself very knowledgeable for the topic of Race in America, it would have been nice to learn about additional material. But I was able to take valuable writing mechanics away from the FIG that I will be able to use for the remainder of college.

· All of the FIG classes are compiled to be similar to each other, but my classes ended up teaching the same things, and around the same time.  So, I was able to apply my knowledge directly from one class to another and understand the material better because of its repetition.  
· I think the classes that were required by the FIG fit together and complemented each other really well.  I felt on numerous occasions that I could draw on information and knowledge I learned from a different course and incorporate and use it so I could better understand the material being presented in another class. 
· The integration of class material allowed me to become more in-depth in my learning more and analytical. I was able to apply what I learned in one class to another class. For example, the things that I learned in African American Literature overlapped with what I learned in Sociology so I assimilate the information of what I learned into each other classes. The integration of my class materials helped me to understand and comprehend my materials better as well. 
· I learned a lot from my classes, especially Theater and Drama 350. That class was an amazing experience and would love to take it over and over. It made learning more active and you did not just learn from the professor but also from your peers. I love taking in others’ opinions and seeing where their point of view falls on whatever subject we would be talking about. It was a great learning experience.

· I was in the Space Exploration Engineering FIG.  I had a great interest to be an engineer coming into college, so this was the FIG I went in to.  At first, I was skeptical about learning more about space exploration because that is not a topic that primarily sparks my attention, however through the material asked to research by Professor Ross in EPD 155, I learned a whole new perspective of what is going on the world.  I was able to look into space exploration more than just NASA’s new products, but I was able to delve deeper into what these products are, how are they going to affect the society, and furthermore, the future’s affect on this new innovation.  The class material really gave me an introspective and more motivation to become an engineer.

· Since all of the classes in my FIG were formed based on the same principal idea, it was a lot easier for me to understand the material being taught because it was referred to in every one of my classes. I could ask help from one professor or another for the same material and my classmates and I had the same amount of workload and could help each other in a variety of classes and not just in one. The relationship between all of the classes definitely helped me understand the material better.

· The class material presented to us in the FIG helped my learning to be a positive experience in developing good relationships with the students and teachers.  It helped us to work together and the learning was presented with a greater respect for the class atmosphere.  The learning process involved was a well put together environment for students to contribute more.

· Initially, I was scared that I had picked a fig that was too specific about a certain topic, but I was surprised to learn that the classes were not only about the topic of my fig.  I was happy to learn that although my whole fig was about a main topic, each of the classes were unique and only supplemented the general topic of the fig and weren’t solely about that.  I think the integration of class material really contributed to my overall learning because I was always interested in class and was almost always entertained and engaging in class.
· It was nice to hear the same material be told in different perspectives.  One day, I remember we watched a video in sociology about the history behind the way African-Americans had been portrayed in cartoons and on stage in the past.  Then, later on, we watched Bamboozled, which is a Spike Lee movie about a modern day minstrel show.  I was able to better understand then the concepts behind Bamboozled because I knew where the “minstrel show” came from.  However, despite how sometimes this was helpful, after a while – and maybe it was just the subject of race – the material started to blur together and seem a little repetitive.
· I learned most from my Sociology 134 class.  It talked about racism and stereotypes in America and how they affected everyone.  The class taught me mostly about the affects of racism on others rather than just me.  There were many different opinions in this class that allowed me to understand different approaches at racism.  Also, the class taught me how to address racism and not to ignore it like most people do.

· Everything we learned in all the other classes played in a role in the other classes, for example my FIG was the rape of modern Europe. I had History of Modern Europe 1815 on, Art History Rape of Europa, and English 101. When we talked about European history in the art history class in connected back to my history class and we talked about art in art history it was related with what we had talked about in art history. My English course was the only one that I was not completely sure what relations it had with my other two classes, but it did help me when it came down to writing papers for my other classes. 

· It made it a lot easier to see the bigger picture in all of the things I learned. I also could build a relationship between dates and places.
· The integration of the class material helped because I was able to get more work done. The homework or studying often crossed over so it counted for more than one class. I could also see different ways to fix and advance my learning from different views. It got redundant in some sections, but this too shows what college learning is because when you pick a major you have to concentrate in one topic.

· To be honest, the material in my FIG barely overlapped. During the whole semester I remember only two or three names briefly appearing in two of the classes. Otherwise the information of each course was independent and fairly unrelated to the other two.

· Overall class material was clearly presented, but at times overwhelming. For example, my history lectures were well organized, but there was just so much to take in (this was not the case for every class though). Part of my FIG was a 101 Portuguese class, which by no means is an easy language to pick up. The material in this class was clearly presented and moderate, most of the time. Classes in college are definitely more involved than high school, but my FIG classes were doable because of the integration of class material.
· The Medical Imaging FIG I was in was basically all the requirement classes to get into future math and science courses that I would need in my future. So I would say the FIG was significantly helpful in removing some of the required classes and  balancing all of my classes so none of them were overly challenging. The medical Imaging class itself was a really interesting class. It did not directly relate to the topics of the other two classes I was taking at the time but it gave me a class that was interesting along with easy enough to take my mind off of the other two very challenging classes. 

· A few times material crossed over between my English class and my South Park class, but Psychology 202 and ILS-106  sustained common subject matter. I now look at South Park in a new light because of all our discussions about the messages that the sitcom sent to its audiences.

· It really helped in the fact that all of my classes were very different but somehow related to one another. My ILS class helped in my Leadership Skills, my Englsih100 class helped in writing and my PoliSci104 helped learn about politics.
· It helped a lot. Sometimes we could expand on earlier assignments, which made the workload less demanding. I definitely, liked our theme for our FIG and was able to talk to friends and family about race. I am more comfortable talking about the topic with other people, even if they are not my friends.
· I thought that the classes flowed very well. The schedule that was set up was rather relaxing, not only was it already set up for me but it allowed me to have breathing room between classes. It was spaced out but not too much that I would get tired of it. Also it seemed the class material almost seemed to carry over between all four classes. I’m not sure if this was intended but I was able to learn much more this way because of the reoccurring themes in the classes.

· Being in this FIG has helped me see that I want to major in Computer Science. The classes that were apart of the FIG have created a great start for me. All of the different subjects that I learned while in the computer science FIG have helped me learn the specifics of the class.

· The integration of my class material contributed to my overall learning by providing me with peers that I could study with.  I do not think that my classes flowed together the way that I had expected them to. By this I mean that the material throughout the three classes did not overlap or connect.  This is not necessarily a bad thing, but just a surprise.  All three classes were significantly differently and really had nothing to do with each other.
· The integration of my class material really contributed and helped me ease into the college life. The workload was very similar to high school, but through this FIG, I have adjusted to the UW-Madison culture.

· This FIG was very informative and helped me learn about my culture and how people view it. Although I would get frustrated at times about people’s comments I’m glad for the opportunity to be a part of the Race in the U.S. FIG, and will be able to use what I learned during my first semester in later years.

· I don’t feel that my class material was combined in any way for my overall learning experience. The FIG I took did not have topics that were intertwined. 

· It was much easier for me to understand the courses I was taking because I had the opportunity to see them from different subjects.  For example, in my history course, we were talking about Romanticism and the arts during the nineteenth century, and I am also taking an art history course.  I have never been very good at history, but I was able to see it in a sense where I actually found it interesting.  This made it much easier to learn and understand.
· The classes weren’t really all that relevant to each other, so not much at all.

· It was very nice having three related classes. I learned so much in each of my classes and because they were all related in their topics, I was often able to apply knowledge from one class to another. It was also a topic that I was very interested in so it was very easy to remain engaged and interested throughout the semester. 

· It contributed greatly to my overall learning and I think I would have not learned as much if the class material was not integrated.

4. What was the most important thing that you learned about yourself, your academic future, or your learning style?
· All of the FIG classes are compiled to be similar to each other, but my classes ended up teaching the same things, and around the same time.  So, I was able to apply my knowledge directly from one class to another and understand the material better because of its repetition.  

· I learned that my major could take me anywhere because Professor Sims, my theater and drama professor, majored in psychology and now he is a theater teacher. What I learned about myself was that I could act. I never was an acting person and theater really opened up my emotions that I barely share with strangers, however when I did, the feeling was just extraordinary. I really loved my FIG. 

· I learned a lot about myself throughout the past semester but one things stands out. Before attending college I always skeptical about my abilities to handle it. However, this FIG (and zoology) helped me build confidence in my abilities as a student and I was able to finish the semester with a 3.3 GPA.

· I learned that in order to succeed in college, I must always push myself past what I believe to be my standard.  The FIG taught me to see the world through other perspectives and I realized that I can do anything I put my mind to as long as I do not give up on myself.

· The most important thing that I learned about my academic future is that I want to major in Art, not Art Education.

· I really learned that I have to put myself out there to find and use the resources that I have in order to succeed as an engineer major.  I was so used to not having to study and understanding the material well enough for a test, however college is such a difference.  If I am willing to learn and understand, then I have that ability.  I learned that only I have the ability to push myself even when I feel that I cannot understand anymore.  I have to be the one to find a tutor or search for help when confused.  As for my learning style, a professor can lecture and do problems on the board and as a student I can copy it down on my notebook, but it is more to it than that.  I realized that deep understanding is what is needed.  As cliché as it sounds, asking the question “Why” gives me the intuition to genuinely learn.  

· I learned that I do better academically when I have a group of people I can depend on to work with and help me. With a group of people I am able to form study groups and ask questions when I am confused. For the many future semesters, I will try to find a group of people in each of my classes that I can work with and study with in order to receive the best grades possible. 
· I wouldn’t say that I really learned anything new from my involvement in the FIG.  It simply highlighted areas about my style of learning that I already knew I needed to work on.  For example, I find it difficult to get involved in discussions because I am shy, and my participation in the FIG gave me the opportunity to learn how to involve myself. 
· The most important thing that I learned about my learning style is that first going to lecture, then reading the chapter and taking notes is the best way I can retain the information.  Usually when I read my mind wonders and I get distracted, but if I have already heard the material it is easier for me to connect and engage with the text.  If I take notes as I do the reading it is a way that I can assure that I paying attention to the context of the readings and makes it easier for me to take in and understand the information.

· The most important thing I learned from my FIG was who I am as a student and how I can get better at becoming more a part of the class.  I realize involving yourself more participation in the class is a great motivation for me to try harder and get my work done.  It makes me feel the importance I serve as a student on this campus.  I now want start this semester off better and strive for perfection in exceeding in class. I learned about myself is that I have the potential to succeed. 

· The most important thing that I learned about myself is that I do much better academically with a strong support system, and peers and professors in my FIG were that. The FIG showed me how to take advantage of office hours, my peers, my professors and my TA’s. I am glad that I took a FIG because of what I learned about myself and the material in my classes. 
· The most important thing I learned about myself from this experience is that I need to be challenged and also be aware of the challenges I am facing, instead of thinking I can do anything without studying. I knew that once I came to college I would have to change my study habits from those of high school, that is to say that I would actually have to start studying. I did not know how much or in which way, but I feel that the grades I got for the FIGs showed me that I need to make a more drastic change, especially since I am taking harder classes this semester.
· The most important thing that I learned about myself last semester is that I actually need to focus on my studies to achieve the grades I want. If I am going to get amazing grades I have to put in a couple hours each night on each topic. I would also say that I found an effective way to study for my classes now that I have taken some challenging classes and had to lots of work to complete the classes. 
Then if I were to describe my learning style I would have to call it. The must remove all distractions learning style because I get nothing done if I have some type of distraction around me. So I learned this last semester that I either have to do work during the daytime when no one is around or I have to go to a library to get work done. Since starting the next semester I have done a 100% better in learning the material. 

· I learned that people feed off of one another, pertaining to participation and ideas. One idea triggers another and another and soon you have a class conversation that drags on into the end of class. I also learned that all it takes is a little effort for class subject matter to be attributed to the real world and from that point becomes a social connection from the classroom to life outside of that classroom. My career interest weren’t greatly highlighted by the FIG courses, but whatever I choose, my choice will reflect at least somewhat on my experiences during my first semester. I found that I love open-book discussions and they are effective for learning lessons, particularly in association with social aspects of life.

· I learned that I do much better in small class room environment. It makes me more confident in asking questions, and I develop a comfortable relationship with my Professors. 

· I like to discuss topics that are learned in class and relate it to my life. I learned that I am a strong writer and that I have really good studying habits. I think I will succeed throughout my college career, and I am glad I took a FIG this year. 
· Well I was in the Space/Engineering FIG and I learned quite a bit about engineering and what it takes to be one. To be honest I did not do the greatest this last semester because of all the distractions and the transition to college as a whole. I definitely learned what I have to do to succeed and I think the FIG helped me realize that because I was able to see the effort from my FIG members and how they did from those effort levels. I was also able to get general study and class tips/feedback because I had become friends with my FIG members I could trust them to help me out with constructive criticism. Although I do not a FIG to rely on this semester and never will again, I feel like I am able to make this final transition to college life much more easily because of the FIG. Now that I am more on my own, knowing myself that I would be more afraid, I am surprisingly more ready than afraid because of the experiences the FIG gave me.

· Mainly, what I have learned is that I am truly grateful for the FIG experience, I have learned a lot about myself, in the way that I now know what I want to do with my major and also the extra curricular things that I want to do while I am here on this campus. With these plans, and the help of AAP, I hopefully will succeed with my plans.

· Some important things I learned about myself were that my opinion does count and it is important, standing up for myself is something that shouldn’t be a second thought, and that I need to still work on my studying skills and not procrastinating so much. I also learned that people are entitled to their opinion but it is better to agree to disagree calmly than having a huge argument about something you disagree about.

· The most important thing I learned about my self and what my academic future is that many things I do I have to improve on and change my study habits and I have to ask for help more often when I need it. 

· Throughout this experience, I have learned that I am a visual learner.  I realized that in the classes where I had visual aids, I caught on to a lot more of the material faster than I would in just a regular lecture.  I also realized that history is a subject that I will not want to go into.  Although I have not decided to take the path that my FIG focuses on, I am glad I found out some important things about what I want for my future.
· My FIG didn’t really help me discover anything about those topics that I didn’t already know.
· I learned that I am a very creative person, who needs a creative outlet whether it is in school work or out of school on my own time. I learned that do better when I am challenged and if a class if too easy I am not as motivated to work hard. I learned that in order to succeed at this college you have to be willing to take risk and do things that you have never tried. I am a very adventures person, who cares a lot about school work and after my semester school became in even more important to me.

· I learned that I should try to avoid math intensive work. Also that studying is best done throughout the week rather than all at once or saving it for a few days before the test. I also realized that I should try to do more work and be more active in the mornings as nights are best used for sleeping. I also learned how social ties can be used to find people who want to get together and study.

· Mostly that I need to work in a group to fully understand the material.  Once everything is discussed and debated the information truly sets in for me.

· I learned a lot about my work ethic through being in a fig.  Instead of being able to skip class or not do any homework until the test, I was required to constantly turning in assignments and attendance was taken in all my classes.  This helped me develop habits that would help me throughout the rest of my time at UW.  I also learned that in order to be successful need to take classes that are smaller and more intimate.

· As independent as I want to and need to be, I rely very much on other people to help me in a class and I find that because of that, I do much better.  I’m a very dependent learner and do much better in study groups than I do on my own.  Because of this, I think I might develop study groups in the future, especially for tests and quizzes.

· I learned that things may not always come easy at first and that college is a lot harder than high school, but with dedication and perseverance a lot can be achieved. You should always ask for help whenever you deem necessary and there is always someone there willing to lend you a hand. I may not be the smartest, but I am smart and with hard work I can be a great student. In the future I will ask for help and not overload myself with work and try to manage my time better.

· The most important thing that I learned about myself and my learning style is that I like working in smaller groups where it’s easier to interact with the students and professors. I like the comfort and the support from my classmates and professor.s Being in a FIG has boost my confidence is asking my professors for help and stay focus in my studies. I think if I apply my learning style and more to my other classes then I will have a successful second semester. 
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